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1. INTRODUCTION

The present handbook has been designed for youth workers. Co-constructed 
with young people through piloting, this handbook is a guide for youth 
workers on how to use the Creative Identities Method to create an innovative 
approach to manage identity-based conflicts among youth. Teenagers and 
young adults find themselves at a vital moment, making sense of their 
identities and defining their spaces of belonging (physical, psychological 
and social). Some youngsters may live this crucial period with stress and 
confusion, which can generate difficult situations, relational conflicts, and 
which can lead them to risk behaviours and unhealthy habits, both mentally 
and physically. In addition, evidence suggests that young people belonging 
to specific minority groups are particularly vulnerable, facing discrimination 
on the ground of their young age as well as other personal characteristics 
such as sexual orientation, gender identity or ethnicity, among others. 
These situations of social non-privilege can aggravate stress and confusion 
among vulnerable groups such as LGBTQI+ youth and young people from 
racial or ethnic minorities. Discrimination, added to the challenges of the 
psychological and emotional development processes of adolescence, may 
generate discomfort, isolation, and violent situations. Sustained over time, 
these can lead to radicalisation among youngsters in their search for a sense 
of purpose, protection and belonging, amongst other multidimensional 
causes.

Experiences of discrimination have a life-time impact and can have severe 
consequences. Youth work has been recognised as a particularly fertile 
space for the prevention of violence, radicalization and marginalisation 
among young people, by facilitating the development of soft skills and 
resilience to help young people cope and overcome difficult life situations. 
In this handbook, we focus on providing tools for youngsters to explore their 
identity processes from an intersectional perspective that attends to their 
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origin, cultural baggage, gender, social class, capacities, etc. With this in mind, this 
handbook will provide youth workers with a method to:

• engage youth in creative processes to critically explore their identities and 
how these are constructed

• use embodied methodologies to develop youth competences: critical 
thinking, self-awareness, social awareness, problem solving, abstract 
thinking, etc.

• promote inclusive values and non-discrimination among youth
• explore identity related conflicts and youth-centred alternatives to these 

conflicts
• construct artistic products that youth can take back to their communities to 

generate critical social dialogue about identity and co-existence
• build resilience among young people to deal with complex social situations.

The handbook will provide step-by-step guidelines for youth workers to engage, 
connect and empower young people using the Creative Identities Method, as well 
as four case studies explaining the experience of the pilot workshops in Spain, 
The Netherlands, Cyprus and France, and which will illustrate concrete ways the 
method can be implemented.
We invite you to use this handbook together with the Youth for Creative Identities 
Card Game, which will provide both youth workers and participants with helpful 
background material regarding identity categories and dynamics. For further 
information and resources, we invite you to browse freely through the different 
training materials available at www.1000layers.eu and in our project’s social 
networks. We hope you enjoy the 1000Layers resources, and find them useful 
to provide youth workers with tools and knowledge to support the difficult, 
complex and enriching task of accompanying young people in their journeys of 
self-discovery

https://www.1000layers.eu/results
https://www.1000layers.eu/results
http://www.1000layers.eu
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2. THE CREATIVE 
IDENTITIES METHOD 
(CIM)

The Creative Identities Method (CIM) was created based on research, 
partner experiences, the recommendations encompassed within the EU 
relevant framework, and piloting with young people to validate the method.
Based on bringing Process Identity Theory into the methodologies of Theatre 
of the Oppressed, Storytelling, and Process Work, the CIM method:

• Explains difficult and/or abstract concepts in simple and easy ways to 
be understood.

• Brings these concepts into everyday life situations that youth often 
encounter.

• Feeds on embodied and participant-centred methodologies (i.e. 
storytelling, theatre of the oppressed and process work) that allow 
participants to co-construct the method based on their life stories, re-
appropriate the method, and adapt it to their own context.

• Allows participants to explore the multiple layers of their identity, and 
move beyond the single story and victimhood narratives.

• Offers a way out of rigidity and polarisation of perceived identity 
threats, and opens a space of dialogue to reconcile and recognize one 
another.

The CIM method intends to provide useful resources for youth workers to 
apply generic prevention to radicalisation leading to violence by:

• Providing a theoretical and practical framework for young people to 
explore their subjective perception of deprivation, injustice, and social 
immobility in relation to their personal, relational and broader social 
context.

• Offering tools to identify, address and manage threats with a focus on 
conflict resolution.

• Engaging young people in critical media literacy in order to counter 
amplified narratives that feed the young people’s motives for violent 
radicalisation.

https://1000layers.eu/partners
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In accordance with the suggestions in the YWR report in Youth Work to prevent 
violence, marginalisation, and violent radicalization, we accomplished the 
following using the Creative Identities Method:

• To take a holistic approach linked to intercultural education, media literacy, 
and identity exploration, among other non-formal methods.

• To promote peer-horizontal, trust-based and non-hierarchical relations to 
allow for easier confrontation with sensitive and personal issues.

• To build partnerships with other community actors to transfer the values of 
youth work to the entire community.

• To empower young people and develop their competences, while 
training youth workers to do the same, which will give young people 
more opportunities and better future perspectives in their personal and 
professional lives.

• To provide young people with alternatives and role models when dealing 
with their identity construction process.

• To deal explicitly with messages inciting violence and hate speech by 
developing young people’s critical thinking and being open and honest with 
young people.

We will now provide the theoretical basis underlying the methodology.
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2.1 BASIC CONCEPTS UNDERLYING CIM

1 Based on Vignoles V.L., Schwartz S.J., 2011; Breakwell, 1988; Anat Bardi, Rusi Jaspal, Ela Polek, 
2014; Buckingham, 2008; Castells, 2010; Bauman, 2008; Staszak, 2008; Tatum, 2000; Todorov 
& Bracher, 2008.

Process Identity Theory

Identity, according to Process Identity Theory (IPT), is not static and rigid, but 
rather undergoes constant dynamics of reconstruction that are guided by certain 
processes and motives. These latter direct the identity creation process by 
implying needs that the identity must meet. According to IPT, there are seven 
such motivations:

(1) continuity across time and situation (continuity)
(2) uniqueness or distinctiveness from others (distinctiveness)
(3) confidence and control of one’s life (self-efficacy)
(4) sense of personal worth or social value (self-esteem)
(5) maintaining feelings of closeness to and acceptance by other people 

(belonging)
(6) finding significance and purpose in one’s life (meaning)
(7) a psychological coherence motive – establishing feelings of compatibility 

among one’s interconnected identities (coherence)
IPT defines “identity threat” as a situation whenever the usual processes of identity 
cannot ensure the satisfaction of these motives. Identity threats are psychologically 
unpleasant events that are accompanied by negative emotions such as stress 
and anxiety. When working with IPT, we addressed current phenomena present 
in the identity confirmation process of young people in Europe: multi-layered 
identities, othering, single-story and victimhood narratives of identity.1

Multi-layered identities

The concept of identity concerns all domains of a person’s life (professional, social, 
familial, etc.). Any individual, therefore, has many identities, which are shown 
or hidden depending on the individual’s context. These overlapping identities 
are built in a continuous manner by the combination of internal and external 
factors. Contrary to the idealisation of a fixed, stable identity with impermeable 
boundaries, researchers have found that relations, interactions and dialogue 
with others are a constituent element of who we are.
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Identities are therefore the result of a dynamic process. They are fluid and 
supple, and they are transformed over time by interacting with our surroundings. 
Interaction and context are perhaps the single most determining factors of our 
identities because of their influence on how we feel about our different ‘selves’ 
and how we display our different layers. As a result of social settings, identity is 
a process that is constantly contested and negotiated within socially built power 
structures.

At any given point, we all have a framework of identities with which to work. 
Understanding our own framework allows us to see similarities and differences 
in others. Two of the major difficulties we encounter when communicating are 
acknowledging each other’s frame and allowing it to gradually unveil. The overall 
components of our framework are:

• Personal identity: which identifies an individual’s uniqueness; their 
singularity. The subjective perception individuals have of themselves 
reflects the unique way their traits are put together.

• Relational identity: that which defines individuals through their connections 
to other people. It’s a more objective perception of oneself as it’s based on 
the existence of external factors (relations). At the same time, it remains 
subjective as it’s associated with a certain quality, a specific sense of our 
relationships: “I am the offspring of my mother,” “mother of my children,” 
“partner to my partner,” “pupil to my teacher,” etc.

• Collective/cultural/group identity refers to a set of traits and elements that 
define a given social group, and the symbolic value of attachment that 
these elements represent for those who are part of it. Individuals recognise 
themselves through the values, ideas and beliefs that they have and share 
with other members of the group.

• Social identity reflects the way individuals and groups internalise pre-
established social categories such as culture, ethnicity, gender and class, 
making them part of their own identity. These social categories shape our 
ideas about who we think we are (self concept), how we want to be seen 
by others, and the groups to which we belong, as well as those that are 
assigned to us by the normative cultural structures.

Othering

Notions of similarity and difference are central to how we achieve a sense 
of identity and social belonging. In the same way as when we formally join a 
club or an organisation, social membership and integration depend on socially 
constructed criteria. “If I am similar to them, I will refer to us, whereas if I am 
different to them, I will exclude myself from their group and continue referring 
to them.” This syntactical difference establishes the seemingly irreconcilable 
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division between ourselves and others, establishing a stepping stone for social 
apathy and fragmentation.

Identity and “otherness” are instrumental in how we perceive social divisions. 
While some of these divisions are harmless, others are the result of fear, 
misunderstanding and power. Identity and “otherness” are therefore also key 
elements in how the concepts of majority/ minority, normal/different are 
constructed. Understanding multi-layered identity is important because it 
challenges the notion of “otherness” from within, questioning the seemingly rigid 
constructs of “self,” “other,” and “belonging,” allowing individuals to integrate into 
society by who they are and not by the imposed requisites of social belonging. If 
individuals can recognise their own diversity, the line between “self” and “other” 
becomes blurred:

“Could it be that I have things in common with ‘them’? “
“If so, am I not part of their group? Are they not part of mine? “
“Have we perhaps been part of the same group all along?”

Social fragmentation is a key issue within the European Union; as different 
cultures come together through increased mobility opportunities, the notions of 
“us” versus “them” become ever more present in constructs of gender, ethnicity, 
income, education, religion and geography, among many more identity traits. 
In order to understand the notion of “othering,” sociologists, anthropologists, 
psychologists, etc., first seek to put a critical spotlight on ways in which social 
identities are constructed and imposed. The self-discovery of multi-layered 
identity allows individuals to identify parts of themselves that have been imposed 
or suppressed. Through the process of self-discovery of multi-layered identities, 
our identity framework is enriched and our preconceived notions of the “other” 
are challenged.

Direct, meaningful, and friendly interaction can undoubtedly enhance empathy 
toward “the other” and, consequently, become more aware of the similarities 
between themselves and their counterparts, discovering that the others’ 
experiences are not so different from their own. Although there are unquestionable 
benefits that this type of contact can provide, this strategy cannot be applied 
universally, and the model can therefore only be applied in certain settings.

Single-story narratives of identity

The project aims to combat “the danger of a single story,” formulated by Nigerian 
author Chimamanda Ngozi Adichie, which proposes that single-story narratives 
create stereotypes, making one story become the only story, and therefore erasing 
the many other layers of an individual’s complex identity. Single stories can break 
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the dignity of an individual, but multiple stories can repair and solidify it. The single 
story phenomenon is caused by our relationship to our inner diversity, where 
some parts of our identity are overrepresented, sometimes taking so much space 
that it erases the other ones, so it becomes a single story. Many times, this single-
story is amplified by the media, feeding social fragmentation and polarisation at 
the expense of the well-being of singled-out groups of individuals. Every human 
being faces the danger of a single story, but minorities are particularly vulnerable 
to it.

Victimhood narratives of identity

Victimhood experiences have dramatic consequences for the relations between 
communities, as demonstrated by the Arab-Israel conflict or by other long-term 
conflicts around the world (for example, former Yugoslavia and North-Ireland). 
Sociologists concur that in contexts where material and social resources are 
scarce, group members actively attempt to affirm that one’s own group or 
oneself has been victimised more than the other. This group tendency, called 
“competitive victimhood,” plays a key role in decreasing the prospect of future 
peaceful coexistence between conflicting groups.

To promote reconciliation and integration, it is vitally important to overcome 
sustained and/or competitive victimhood. But how can members of different 
groups live together in equal conditions? Addressing these questions is perhaps 
one of the most challenging but urgent tasks for social scientists in general. 
Over the last few decades, the world has been marked by deep-rooted conflicts 
around race, gender, sexuality and religion. Many of these conflicts have reached 
diplomatic solutions, indeed, resulting in increased representation of minorities. 
What is clear, however, is that formal agreements between different parties have 
not always transcended formalities. Conflicting groups “administratively coexist” 
after the cessation of hostilities, but feelings of distrust, lack of empathy, and 
increasing motivations for discrimination remain potent beyond formalities. Only 
a radical change in each group’s perception of the other can break the cycle of 
segregation. This notion is at the core of reconciliation and integration, and is also 
at the core of the 1000Layers project, and the Creative Identities Methodology.

While members of some minority groups may feel victimised, others may 
not. This often varies from generation to generation and from area to area. 
Furthermore, social intersectionality can diminish or augment perceived 
victimhood substantially. Regardless, the European Union is often referred to as 
a “victimhood culture.” Victimhood culture is likeliest to arise in settings where 
there is some diversity and inequality, but in which the members are almost 
equal. Individually, victimhood can come as a result of an immediate experience 
or by inheritance or ‘proxy’. In both cases, the label of victim can become the 
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individual’s “single story”, a burden the individual often unwillingly bears. Moving 
past victimhood doesn’t mean erasing it, but allowing other aspects of identity to 
gain relevance. It means relieving individuals of their single story.

Collectively, the intrinsic need to compete over victimhood is perhaps one of the 
greatest inhibitors of reconciliation processes and overcoming it can crucially 
contribute to social cohesion and integration. In order to shift each individual 
or group’s ‘perception of others’, sociologists suggest that through a process of 
cognitive re-categorization, in which other psychological and physical experiences 
are shared, members of separate groups may come to see themselves as 
belonging to subsets of the same group. With this increased sense of “we”, the 
cognitive and motivational processes leading to perceiving one’s own group or 
oneself as the victim are redirected to other layers of one’s identity.

2.2. THE CIM METHODOLOGICAL PROPOSAL

In the Creative Identities Method, we propose bringing together various 
methodologies with proven effectiveness to address social inclusion and identity-
related conflict in the youth field, as well as in other formal and non-formal 
learning environments.

Dialogical approach

The Creative Identities Method was introduced following the ethical underpinnings 
of Paulo Freire’s Critical Pedagogy and Pedagogy of the Oppressed. In this 
approach, developed in Brazil during the 1970 and which is still consolidating 
worldwide with innovative focuses, the teaching-learning process becomes a 
motivating, collective and inclusive space.

Freirean critical pedagogy is based on various epistemological concepts. Firstly, 
people can never be objects of a process; they must always be subjects. All people, 
no matter their age, background or situation, can teach and learn, are owners of 
some knowledge, have the same right to speak, be heard, and propose options, 
content, problems and solutions. Secondly, in the learning process, reflection and 
action must go together in a process of increasing self-awareness: awareness of 
ourselves as part of a community and awareness of the structures that bind such 
a community. Thirdly, the basis of the teaching-learning experience is based on 
dialogical relationships. Dialogical relationships are based on faith, humility, love, 
trust, critical thinking, and hope for all parties involved in the teaching-learning 
process. Freirean critical pedagogy is based on the art of questioning, since it is 
the ability to question, and not the ability to answer, that guides and consolidates 
the teaching-learning praxis. It is what Freire calls problem-posing education.
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Approach to diversity

There is a need to incorporate skills and abilities of coexistence in diversity 
and intercultural communication competences into youth work to ensure the 
effective implementation of the rights of all, particularly among young people 
who are most vulnerable or at risk of social exclusion. Addressing diversity in 
training gains relevance in situations of vulnerability (refugees, migrants, ethnic 
minorities, etc.).

Diversity needs to be addressed in an intersectional perspective with attention to 
cultural diversity, body, gender, age, sexuality, health, socioeconomic and family 
situation, among other areas, to fully understand the impact these factors have 
on young people’s identity formation.

There are two possible risks when we focus on diversity:
1) Having a limited interpretation of culture/diversity which only focuses, 

for example, on ethnicity, religion or nationality (and thereby hiding other 
factors such as economics).

2) Increase or emphasise these differences and stigmatise those who are 
different.

The fear of not being politically correct or culturally sensitive can have an adverse 
effect. When there are real cultural differences, fear does not allow us to learn 
the real meaning of what we have seen, and thus we continue to be ignorant and 
unprepared to address difficult situations. In fact, this idea corresponds to a kind 
of “ethnocentrism,” sometimes called “universalism,” which denies the existence 
of important cultural differences. So how could we solve the contradiction of not 
making cultural differences larger than they are without denying the possibility 
of their real differences?

Our approach to diversity proposes suspending the theoretical debate and 
changing the registry to focus on the level of practice, hence providing a passage 
between these two approaches. It proposes a strategy to uncover the assumed 
set of cultural norms, values and behaviours that people have when meeting with 
others. The increase in negative emotional turmoil bordering on intercultural 
misunderstanding helps us to be more aware of our own culture and invites 
us to explore frameworks of cultural references in a more objective manner to 
facilitate a margin for negotiation where prejudice has a lower role.
When we talk about cultural differences, we refer to a broad concept of culture 
and diversity. Specifically:
1) To take the broad view of anthropological “culture” to encompass a variety 

of aspects of human actions, thoughts and identifications. Often, cultural 
groups are connected with nationality or ethnicity, but this can take many 
forms: social class, gender, age, sexual orientation, subcultures related to 
sports, music and culture professionals, among others.
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2) To be aware that no culture is homogeneous nor static but is constantly 
changing. There have always been exchanges between different cultures. 
For example, we could compare current images of a city to two hundred 
years ago and see radical changes that affected the subjective experience 
and the value system of the people, creating totally different worlds in the 
same place.

3) To learn that everyone is made up of a great diversity of cultures and that 
each individual acquires and integrates these cultures through their own 
ways of life.

4) To remember that culture is not the only factor that determines our 
behaviour, but it is the only one that interacts with situational factors (e.g. 
fatigue or multitude) and personality (for example, personal susceptibility 
to be friendly or aggressive).

5) To remember that the “difference” is not an inherent characteristic of 
another person or another group. Both sides are needed to discuss the 
differences. Therefore, we needed a method to help us uncover differences 
in everyone.

Storytelling

The history of oral storytelling goes way back, though no one knows exactly when 
the first stories were told. What we do know is that before humans learned to 
write, they had to rely on their memory and therefore had to be good listeners 
in order to learn something. This might explain why a good storyteller was highly 
respected; he (or she) made it easier for the audience to memorise the story. As 
we know, some things never change, the fact that a well-told story is more likely 
to get stuck with the listener is one of them.

Traditional storytelling is defined as “storytelling that takes place as an open and 
direct two-way dialogue between the storyteller and the audience and allows for 
participation between those present.” The term “traditional” in this case does not 
refer to the stories themselves, but rather to the act. Traditional storytelling can 
be used in a variety of ways, including as a performing art, a strategy to improve 
communication within a business context (corporate storytelling), healing or 
therapeutic storytelling, and as a teaching tool in formal and non-formal learning 
processes. We concentrate on the latter in our methodological approach.

Many before us have applied storytelling as an educational tool in their projects 
and experienced its power. Nancy M. Burk, for example, used it in her work with at-
risk students and experienced that “for many individuals, storytelling yields great 
insight and a deeper understanding of the world around us, a way of knowing, 
a search for meaning and a means of reflection” and that sharing stories allows 
students to “realise the relevance, validity, and efficacy of their cultural heritage 
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and learning abilities, regardless of cultural differences.” According to Alterio, 
“storytelling is an ideal teaching and learning tool, for it takes seriously the need 
for students to make sense of experience, using their own culturally generated 
sense-making processes.” She also argues that “to learn through storytelling is to 
take seriously the human need to make meaning from experience, to communicate 
that meaning to others, and, in the process, learn about ourselves and the worlds 
in which we reside.” Meaningful storytelling processes and activities incorporate 
opportunities for reflective dialogue, foster collaborative endeavour, nurture the 
spirit of inquiry and contribute to the construction of new knowledge.

The theatre of the oppressed

The CIM method uses Theatre of the Oppressed (Baraúna & Motos, 2009; Boal, 
1998, 2013, 2014) as its core methodology. The Theatre of the Oppressed (TO) 
was developed in the seventies by the Brazilian playwright Augusto Boal and has 
been one of the main tools of participatory communication and popular education 
movements in Latin America. Unlike many social aspects of the theatre, the Theatre 
of the Oppressed (TO) is a political theatre. It is a collaborative encounter for 
emancipation. Based on the Pedagogy of the Oppressed by Paulo Freire, TO uses 
theatre games to de-mechanize our perceptions, making us aware of our cultural 
filters by making explicit and re-enacting our own conflicts and experiences. The 
bringing to life on stage of individual issues and subsequent extrapolation to the 
experiences of the group, allows TO to search and create alternatives to conflicts 
that often prove difficult to resolve from an individual position.
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Forum Theatre is the basic tool within the Theatre of the Oppressed. Forum Theatre 
seeks to work towards the staging of conflicts, so that the audience can propose 
alternatives and try them out on stage. The methodology puts the audience and 
the actors and actresses on the same level to transform the audience into spect-
actors, generating debate and joint problematization. Through Forum Theatre, we 
can rehearse real life situations and conflicts, to prepare us to understand, reflect 
and confront these conflicts in real life. It turns thought into action. The aim of 
Forum Theatre is to reflect, discuss and generate awareness among participants 
in order to find alternatives to conflict. In particular, the piece aims to create a 
dialogue that enables people to raise awareness about inequalities and social 
structures and find ways to face them in real life.

The structure of Forum Theatre is based on presenting a short play, which is 
stopped at the moment of maximum conflict. After the facilitator stops the play, 
he or she invites viewers to join the debate and to go on stage to replace the 
protagonists in order to change the situation. The facilitator provides data to feed 
the debate, engages the audience and asks questions to generate reflection about 
our behaviours in order to change our attitudes. Thus, audience members can 
intervene in the play by performing on stage with the other players and offering 
their views, wants, strategies, and solutions. The situation is reinterpreted as 
frequently as the audience’s many interventions. Each alternative suggestion is 
debated and analysed in order to determine the viability of the suggested solution.
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Theatre of the Oppressed counts with an extensive arsenal of thought provoking 
games, theatrical techniques, and group dynamics in its different formats: image 
theatre, journalistic theatre, legislative theatre, invisible theatre, direct action 
theatre and rainbow of desire.

In this handbook we base many of our activities and proposals in Boal’s journalistic 
theatre as a way to encourage critical media literacy while exploring one’s own 
identity, and the role media has in shaping who we are personally and socially.

Process work

Process Work or Process Oriented Psychology (POP) (Amy Mindell, 2008; Arnold 
Mindell, 2002) is a method that provides a model that integrates and uses 
contributions from various disciplines to facilitate the transformation and growth 
of individual and collective groups. This methodology is applied in different areas: 
community and organisational development; diversity and leadership training, 
individual psychotherapy and family relations; counselling and group facilitation. 
Process work focuses mainly on developing a state of consciousness by helping 
individuals and groups to realise how they perceive and live their experiences, 
learn to change their approach and find the information that is not noticed 
or marginalised and hence limits a person’s ability to respond. Much of the 
information we need to transform ourselves and to grow challenges our ordinary 
consciousness. Without realising it, we marginalise certain aspects of our daily 
experience: emotions, desires, dreams, intuitions, fantasies, moods, etc., because 
they come into conflict with our basic belief system or with the dominant culture 
to which we belong. So we do not give ourselves permission to hear or talk about 
experiences that are out of the range of our ordinary consciousness or to receive 
signals and information from a non-ordinary reality. Process work teaches us 
to connect with our deeper self and learn to be creative and flow amid extreme 
circumstances. Process Work uses several tools, such as Open Forums, Group 
Facilitation and Forum Oriented Processes.





21

3. HOW TO USE THIS 
HANDBOOK
WHO IS THIS HANDBOOK FOR?

This handbook is mainly addressed for youth workers. 
However, we hope it is also useful for organisations 
involved in the training of youth workers and, in 
general, any educator working with minority groups 
and youth in general. Anyone is able to use this 
handbook, get inspired by it to create new activities, 
as well as adapt the ones that are presented here to 
fit their needs and context.

HOW SHOULD I PREPARE MYSELF TO USE THIS HANDBOOK?

To prepare to use the presented method, we suggest trainers explore the 
identity cards (which you can find at https://www.1000layers.eu/results) before 
or while using the handbook (whether it is only by the youth worker or with 
the entire group). This will provide the youth worker with a strong theoretical 
background and will equip him/her with tools to better understand how to 
work with identity within the creative process proposed in the handbook. 
We also suggest browsing through other material available at https://
www.1000layers.eu/.

Additionally, we suggest trainers contact their local partner to determine 
workshops available to train in the 1000Layers methodologies and contents.
What will youth workers and youngsters learn when doing the activities 
suggested by this handbook?
Youth workers and youngsters who do the suggested workshop will be able 
to:

• engage in creative processes to critically explore their identities and 
how they are constructed

• use embodied methodologies to develop transversal competences 
such as critical thinking, self-awareness, social awareness, problem 
solving, abstract thinking, etc.

• promote inclusive values and non-discrimination among youth and 
their communities

https://www.1000layers.eu/results
http://www.1000layers.eu/
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• explore identity related conflicts and youth-centred alternatives to these 
conflicts

• construct artistic products that youth can take back to their communities to 
generate critical social dialogue about identity and co-existence

• build resilience among young people to deal with complex social situations.

WHAT SHOULD I TAKE INTO ACCOUNT 
WHEN PLANNING MY WORKSHOP?

In order to best frame and adapt the workshop activities and learning expectations, 
we recommend taking into account the number of participants, the setting 
(online, offline or blended), the time availability and the characteristics of the 
group (identities, professional profiles, contexts of work, etc.) to best frame and 
adapt the workshop activities and learning expectations.

DO I HAVE TO FOLLOW A SPECIFIC ORDER OF ACTIVITIES?

We suggest following the specific step-by-step guidelines, which you can find 
on the next pages, as they are the result of the implementation of the concrete 
Creative Identities Method. We encourage you to read this learning path as well 
as the four case studies (one per country, explaining the experience of the pilot 
workshops) that will illustrate concrete ways the method can be implemented. 
When it is time to put it into practice, adapt it to the needs of the group.





4 LEARNING 
PATH AND 
ACTIVITIES
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4.1. LEARNING PATH

WHERE DID OUR LEARNING PATH AND ACTIVITIES COME FROM?

The learning path and activities proposed were piloted in Spain, France, 
Greece and Netherlands. The Spanish pilot was carried out with a group 
of 18 youngsters from ages between 13 and 16, all residing in the city of 
Barcelona. The structure of the workshop was set at 7 sessions of 2 hours 
each, with a final presentation. The French workshop was performed with a 
group of 12 students with diversity in terms of origin, religion and financial 
situation. The structure of the workshop was set at 3 sessions of 4, 7 and 
2 hours each, with a final presentation. The Dutch workshop was carried 
out with 16 participants, divided into 3 groups: a group of 5 young ladies 
between 15 and 16 years old; a group of 5 young adults between 22 and 28 
years old; and a group of 5 social work students between 19 and 24 years old. 
The structure of the pilot was set at 1 session of 6 hours each group, plus a 
final presentation. Finally, the Greek pilot was implemented with a group of 
7 participants, each coming from a different background. The structure of 
the workshop was set at 2 sessions of 5 hours each, plus a final presentation. 
In any case, many exercises can be done both offline and online with minor 
adaptations. Likewise, the length and number of sessions can vary as needed, 
as long as the flow of the workshop is maintained.

All core exercises of the learning path are explained in detailed method sheets 
in the following section of this handbook, and go along with descriptions of 
the piloting experiences together with evaluation videos from participants in 
the section of this book “The Creative Identities Method in practise.”
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4 . 1 .  L E A R N I N G  PAT H

Some of the activities you will find on the learning path are adaptations from 
Augusto Boal’s texts “Games for Actors and non-Actors” and “Journalistic Theatre” 
techniques, as well as from other sources of inspiration which we have adapted 
to bring together the CIM methodology and to the context of youth work. You can 
read more in the bibliography you will find at the end of this handbook.

OBJECTIVES AND STRUCTURE OF THE LEARNING PATH

The objective this learning path is to provide solid ground for youth workers to:
• facilitate youngsters’ reflection on their identity
• support youngsters to understand the connection between media and the 

conformation of identity processes (both personally and socially)
• develop the competences of youngsters through a theatre of the oppressed 

process (communicative, problem solving, critical thinking, media literacy, 
etc.)

• create a forum theatre play to present to their communities

The proposal is designed for groups of between 8 and 20 youngsters. The 
workshop consists of a total of 16 training hours (although we provide activities 
that if all are used would account for a much longer workshop), including a final 
presentation. Specifically, we have designed six crucial steps for a process to build 
a forum theatre play in accordance with the CIM method, in which we structure 
the learning path proposed:

Phase of the workshop Objective of the phase

1. Teambuilding and de-mechanization To create a cohesive group, to facilitate 
communication, to stimulate trust, and to 
train the body to be open and self-aware.

2. Sharing life stories To find concrete situations from daily 
life that help us connect to others, jointly 
exploring the social context and shared 
background of our experiences; to explore 
how identity is a key part of the stories 
that shape us individually and collectively.

3. Identifying and exploring identity 
related conflicts

To find what is in common among the 
different participants’ stories and identify 
multiple perceptions to a conflict; to 
explore identity threats embedded into 
life conflicts; to transform narrative story 
into a theatre scene; to improve group 
cohesion.
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Each phase contains a set of activities. Feel free to pick and choose the activities 
that you feel would best fit your concrete learning context and time availability. 
We do recommend to choose at least one activity per phase of the workshop (ie. 
teambuilders, sharing stories, conflict searching, etc.).

BEFORE BEGINNING THE WORKSHOP

Before beginning the workshop, we strongly recommend undertaking a workshop 
based on our identity card game. We particularly recommend doing the “Identity 
wheel” exercise you will find in the handbook on how to use the card game.

Phase of the workshop Objective of the phase

4. Building theatrical embryos: re-
imagining realities

To re-create the conflicts that will make 
up the theatrical scene to be presented; to 
clarify the story we want to tell and share 
with others, and to clearly visibilize the 
conflict and questions we want to work on.

5.  Exploring aesthetics: identity as 
performance

To use aesthetic tools and games to 
explore an identity related conflict; to give 
use aesthetics to build metaphors that 
can connect to the audience and provide 
creative insight into a specific problem.

6. Taking creative identities on stage 
and to the community and closing

To present amongst participants and 
if desired, with an audience, the work 
undertaken during the workshop; make a 
forum theatre presentation through which 
we can collectively explore alternatives to 
the identity conflict presented on stage.

4 . 1 .  L E A R N I N G  PAT H

http://www.1000layers.eu/results
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USING TEAMBUILDERS AND RITUALS 
TO OPEN AND CLOSE EACH SESSION

Regardless of the proposed steps, we suggest doing opening and closing rituals at 
the beginning and end of every session. Rituals are a very important key element 
in group dynamics. Through these rituals, youngsters will be capable of:

• Share a common moment
• Create complicity and group cohesion
• Provide group meaning
• Indicate changes of space and/or pace in everyday routines
• Build a specific atmosphere to begin and/or end specific activities
• Helps youngsters “be present” (be aware and attentive to what is happening 

at the precise moment)
• Make young people feel more comfortable
• Contributes to creating a climate of safety.

When engaging in creative work with youngsters, it is particularly important to 
have rituals at the beginning of sessions in order to help youngsters “get in the 
mood”, as well as at the end of sessions in order to provide closure to the creative 
process, leaving it ready to be picked up during the next session.

An in-session ritual should be a short routine that has been previously agreed 
with the youngsters. For purposes of using time wisely, the beginning ritual 
should not take more than 5 minutes, and the ending ritual should not take more 
than 2 minutes.

Some ideas for rituals to begin workshop sessions are:
• Listening to a song: it can always be the same song, or each day a different 

youngster can bring a song for the rest to listen to. You can accompany the 
song with dancing, free movement and/or stretching to get the youngsters 
warmed-up.

• Self-massage: standing in a circle, you can play the youngsters relaxing 
instrumental music and ask them to breathe consciously and massage 
themselves, starting at their feet and finishing at their face.

• One gesture circle: with all youngsters standing in a circle, ask each youngster 
to say a word about how they are (it does not have to be a feeling, it can 
be any gesture that expresses the essence of how they are feeling at the 
moment).

• Pass the ball: with all youngsters standing in a circle, ask each participant to 
express how they are and pass the ball to another (try not to pass the ball 
to the person standing next to them).

4 . 1 .  L E A R N I N G  PAT H
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After the opening ritual, move on to an ice-breaker. You can see examples of 
ice-breakers in the section with warm-up exercises and teambuilders you will find 
further on in the handbook. Use ice-breakers or energizers every time you feel 
you want to bring the energy up.
When it comes to closing rituals, some ideas we suggest are:

• You can repeat the one gesture circle and the pass the ball at the end of the 
session.

• Create a group cheer (a short catch phrase), and in a circle, you can all 
scream the group cheer together at the end.

Whatever rituals you decide on, it is important that the facilitator participates 
actively in the ritual, and to make sure to plan enough time to begin and end 
every session with the chosen rituals.

You will find examples of opening and closing rituals in the section about opening 
and closing rituals.

DEBRIEFING TO CLOSE EXERCISES AND ACTIVITIES

At the end of each exercise (or after a couple of exercises), we suggest doing a 
reflection circle. It will take a few minutes and serves as a great tool, allowing 
participants to reflect on what was done during the exercise. For instance, you 
can ask participants to sit in a circle and ask them questions such as (they can 
answer if they want to, or you can ask any other question):

• What was difficult
• What was easy
• What they enjoyed
• If something made them angry or uncomfortable
• If they realised something new
• If they have changed their perception in any way, etc

4 . 1 .  L E A R N I N G  PAT H
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4.2. ACTIVITIES TO USE 
AS OPENING RITUALS

You can use the same activity at the beginning of each session, or change 
the activity, but letting the group know that the first 5 minutes of the 
sessions will be dedicated to a “ritual of arrival” by means of a simple game. 
You can also create your own ritual with the group.

Step by step description

1. Ask participants to stand in a circle.
2. Invite each person, without any order, to express how they are with a bodily 

gesture, taking a step forward. Then the whole group repeats the name and the 
gesture. The same for all, turn by turn, until everyone has expressed it.

Closing up Thank everyone for their participation.

Facilitators’ notes

At the beginning, it could be difficult for 
people to start and express themselves, so the 
facilitator should encourage them and respect 
the rhythm of the group.

Name of Activity ONE GESTURE CIRCLE

Number of Participants 8-20

Objectives • To generate focus and break the ice

Best moment Beginning

Duration 5 minutes
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Step by step description

1. Ask participants to stand in a circle.
2. Invite each person, in an orderly manner, to say their name out loud and make a bodily 

gesture at the same time. Turn by turn, each person in the circle does the same, until 
everyone is done.

4.2.  ACTIVITIES TO USE AS OPENING RITUALS

Name of Activity MY NAME AND A GESTURE

Number of Participants 8-20

Objectives
• To generate focus and break the ice

• To get to know each other

Best moment Beginning

Duration 5 minutes

Closing up Thank everyone for their participation.

Facilitators’ notes
At the beginning, it could be difficult for people to 
start and express themselves, so the facilitator should 
encourage them and respect the rhythm of the group.
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Step by step description

1. Ask participants to walk disorderly around the room while listening to music.
2. Explain to the participants that you will say numbers (2, 3,...) and they have to cluster in 

packs of the number that is said (if it is said 2, in packs of two people).
3. The facilitator says the number and a part of the body that has to be touched when 

joining with the others (elbow, thumb, knee, back).
4. At the “Stop” sign, the activity ends.

Name of Activity LISTENING TO A SONG

Number of Participants 8-20

Objectives
• To remind last session

• To express perceptions

• To warm up and free movement

Best moment Beginning

Duration 5 minutes

Material needed Speakers and music

4.2.  ACTIVITIES TO USE AS OPENING RITUALS



3333

Name of Activity SELF-MASSAGE

Number of Participants 8-20

Objectives
• To wake up the body, voice, face and mouth

• To warm-up

Best moment Beginning

Duration 5 minutes

Step by step description

1. Ask participants to stand in a circle.
2. Ask participants to follow the facilitator instructions. First, the facilitator orders 

participants to touch their legs to “awake” them. Then, the arms, giving small taps to 
activate each part.

3. Invite participants to count to 8 (1,2,3,4,5,6,7,8) raising a part of the body making 
circles with it (left foot, right foot, right hand, left hand). Repeat the same exercise but 
counting to 4 (1,2,3,4). Repeat again counting to 8 (1,2,3,4,5,6,7,8).

4. Invite participants to do a breathing exercise. First, ask participants to take a deep 
breath, inspiring with the nose and exhaling while saying the letter A.

5. Same with the letter S (like they were a deflating balloon). Repeat twice.
6. Ask participants to inhale through the nose and exhale as if they were a mosquito (with 

the corresponding sound). Invite participants to play with mosquito sound, as it gets 
closer or further. Repeat twice.

7. At the end, ask participants to open their mouth as much as possible, tensing and 
relaxing. Same with the whole face (wrinkling the whole face), tensing and relaxing the 
whole face.

4.2.  ACTIVITIES TO USE AS OPENING RITUALS
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Name of Activity HOW ARE YOU? WITH WEATHER LANGUAGE

Number of Participants 8-20

Objectives
• To generate focus and break the ice

• Expressing how we feel

Best moment Beginning

Duration 5 minutes

Step by step description

Ask participants to stand in a circle. Each person has to express how they are feeling with 
the weather language (sunny, cloudy, rainy, with thunder, etc.).

Closing up Thank everyone for their participation.

Facilitators’ notes
The facilitator should encourage participants to express 
themselves honestly.

4.2.  ACTIVITIES TO USE AS OPENING RITUALS
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Name of Activity HOW ARE YOU? LIKE A SINGER

Number of Participants 8-20

Objectives

• To generate focus and break the ice

• To express how we feel

• To lose the fear of embarrassing themselves

• To warm-up

Best moment Beginning

Duration 5 minutes

Step by step description

Ask participants to stand in a circle. Ask participants to sing how they feel in accordance 
to a specific genre of music (rap, opera, country...) that responds to their emotion at the 
moment.

Closing up Thank everyone for their participation.

Facilitators’ notes
The facilitator should encourage participants to act 
shamelessly.

4.2.  ACTIVITIES TO USE AS OPENING RITUALS
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Name of Activity PASS THE BALL

Number of Participants 8-20

Objectives
• To generate focus and break the ice

• To express how we feel

Best moment Beginning

Duration 5 minutes

Material needed A ball

Step by step description

Ask participants to stand in a circle. Ask participants to say how they feel when they 
receive the ball. After expressing themselves, each participant passes the ball to another 
(try not to pass the ball to the person standing next to them).

4.2.  ACTIVITIES TO USE AS OPENING RITUALS
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4.3. ACTIVITIES TO USE AS 
CLOSING RITUALS

Name of Activity HOW DO I LEAVE THE SESSION?

Number of Participants 8-20

Objectives
• To give a moment to think about the whole session

• To know the impressions of the participants

• To ritualize the end

Best moment End

Duration 5 minutes

Step by step description

Ask participants to stand in a circle. Ask participants to express with a word or gesture 
how they have felt during the session and how they are leaving. Participants can 
speak whenever they want, no specific order is required.
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4.3.  ACTIVITIES TO USE AS CLOSING RITUALS

Name of Activity SCREAM TOGETHER GOODBYE

Number of Participants 8-20

Objectives

• To create a way to say goodbye and close up the 
session

• To move away from negative things

• To fill yourself with positive energy until the next 
session

• To ritualize the end

Best moment End

Duration 5 minutes

Step by step description

1. Explain that they are going to do a ritual to close up the session.
2. Explain that they will do 3 successive screams, each of which will express the emotion 

related to a concept.
3. By the count of 3, participants have to step forward and scream. The first scream is for 

everything that is left in this session, for all the bad energy that is left behind.
4. The second scream is for all that has been learned; new exercises, new concepts of 

forum theatre, or whatever they take with them.
5. The last scream is to fill the people with energy and motivation for the week until the 

next session.

Closing up
Thank everyone for their participation and say goodbye 
to each other.

Facilitators’ notes
The facilitator could encourage participants to scream 
fearlessly.
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Name of Activity HOW ARE YOU? WITH A WORD

Number of Participants 8-20

Objectives
• To say goodbye in a collective way

• To summarise the result

• To ritualize the end

Best moment End

Duration 5 minutes

Step by step description

Ask participants to stand in a circle. Each person has to say in a word how they are leaving 
the session.

Closing up Thank everyone for their participation.

4.3.  ACTIVITIES TO USE AS CLOSING RITUALS
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Name of Activity HOW DID YOU FEEL?

Number of Participants 8-20

Objectives
• To evaluate the session

• To ritualize the end

• To express feelings

Best moment End

Duration 5 minutes

Step by step description

Ask participants to stand in a circle. Ask participants how they felt during the session. Let 
them speak freely, without commenting on their thoughts. No turns are required. Do not 
force participants to speak.

Closing up Thank everyone for their participation.

4.3.  ACTIVITIES TO USE AS CLOSING RITUALS
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Step by step description

1. Ask participants to make a circle in the centre of the room.
2. Invite each person to move the body: first the head, then the shoulders, arms, 

hands, waist, buttcheeks, legs and feet to warm up.

4.4. ACTIVITIES TO WARM-UP 
AND FOR TEAMBUILDING

After the opening ritual, or when needed, we suggest moving on to an ice-
breaker. Use ice-breakers/energizers every time you feel you want to bring 
the energy up.

Name of Activity ACTIVATE

Number of Participants 8-20

Objectives • To warm up the whole body quickly

Duration 5 minutes

Closing up Thank everyone for their participation.
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4.4.  ACTIVITIES TO WARM-UP AND FOR TEAMBUILDING

Name of Activity THE MIRROR

Number of Participants 8-20

Objectives

• To relax and prepare the body for the session

• To warm up and focus

• To pay attention to each other’s movement

Duration 10 minutes

Material needed Music and speakers

Preparation Set up the music.

Step by step description

1. Ask participants to walk around the 
room, and when you say “Stop”, they 
have to stop walking and make pairs.

2. One person is placed in front of the 
other around the room. For each 
pair, one person has to copy the 
movements of the other. The facilitator 
encourages participants to move all 
their bodies and try to use all the 
space. The facilitator turns the music 
on.

3. When the music stops, participants 
stop and repeat the exercise, but 
switch roles.

4. When the music stops again, 
participants have to find another 
partner and repeat the exercise two or 
three more times.

Closing up Thank everyone for their participation.

Facilitators’ notes
The facilitator should encourage participants to express 
themselves shamelessly.
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Name of Activity COUNT TO 3 (1,2,3 BRADFORD)

Number of Participants 8-20

Objectives

• To lose the fear of embarrassing themselves

• To warm up and focus

• To pay attention to each other’s movement

Duration 15 minutes

Step by step description

1. Ask participants to stand in a circle and make pairs (numbering 1 and 2).
2. Ask participants to count 1 to 3 alternately (person A says 1, person B says 2, person A 

says 3, person A says 1 and so forth). The facilitator can do the exercise to clarify the 
instructions.

3. At the sound of “Stop”, participants have to replace number 1 with a movement or 
sound, following the logic of counting to 3, but with the new movement instead of 1.

4. Give time to practise and at the sound of “Stop”, ask participants to replace number 2 
with a movement or sound, adding to the movement of number 1.

5. Same with number 3, until each pair has their own choreography made up of three 
movements with their sounds. Ask them to repeat their choreography until they are 
comfortable with it.

6. At the sound of “Stop”, ask participants to make a circle. Divide the participants into 2 
groups and ask them to show by pairs the choreography (1,2,3) that they have created.

Closing up
Give an applause to participants and thank everyone for 
their participation.

Facilitators’ notes
The facilitator should encourage participants to act 
shamelessly.

4.4.  ACTIVITIES TO WARM-UP AND FOR TEAMBUILDING
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Name of Activity THE HOW I FEEL STATUE

Number of Participants 8-20

Objectives
• To generate focus and break the ice

• To express how we are feeling with our body

Duration 20 minutes

Step by step description

1. Ask participants to stand in a circle.
2. Each person has to ask the person in front of them (the one standing on the other side 

of the circle) how he/she feels. The answer has to be in 3 words (for example: happy, 
motivated, tired). The person that has asked the question takes a step forward and has 
to express one of the 3 words with a statue or corporal figure. The two people standing 
next to the statue, have to represent the other 2 words.

3. The person who has said the 3 words can get closer and modify the statues until they 
are happy with the result. When the person feels the three statues represent how he/
she feels, she/he claps their hands once in approval and the 3 people stop doing the 
statue, release the statue and go back to the circle.

4. Repeat until everyone in the circle has expressed their 3 feelings.

Closing up Thank everyone for their participation.

4.4.  ACTIVITIES TO WARM-UP AND FOR TEAMBUILDING
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Name of Activity THE HUMAN RADIO

Number of Participants 8-20

Objectives
• To wake up the whole body and voice

• To warm-up

Duration 8 minutes

Step by step description

1. Ask participants to make pairs.
2. Ask pairs to stand facing each other, forming two lines. One line is number 1 and the 

other is number 2.
3. Explain that they are going to play with the sound of the letter “A.” Participants on 

line 1 will say “A” repeatedly, and the respective couples have to increase the volume, 
approaching or moving away from them (if they approach, the volume is higher).

4. Invite participants to start with a deep breath to focus and prepare the voice. Inhale 
and exhale, saying “Ah” as if they were in love.

5. By the count of 3, the facilitator asks participants to make eye contact with their 
partner and start with the exercise. (2 minutes)

6. Now they have to change roles. The participant who first spoke, now has to lead the 
volume. Also switch letter “A” into letter “O”. (2 minutes)

7. Explain that now they are going to warm up the rest of the body. Invite participants to 
stand face-to-face with each other and each person has to pass his tongue through all 
the teeth (with mouth closed), touching with their tongue the inside of the mouth and 
lips inside, and all teeth.

8. Ask participants to touch their legs to “awake” them. Then, the arms, knees, chest, belly, 
neck, and a small massage on the face by giving small taps to activate each part.

9. At the end, ask participants to open their mouths as wide as possible, tensing and then 
relaxing.

4.4.  ACTIVITIES TO WARM-UP AND FOR TEAMBUILDING
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Name of Activity WALKS

Number of Participants 8-20

Objectives
• To focus

• To practice active listening

• To de-mechanize the body

Duration 15 minutes

Step by step description

1. Different speeds: Ask participants to start walking around the room in a disorderly 
manner, aimlessly, not in a straight line. Ask them to explore different speeds, starting 
at speed 1, for a slow march, until speed 3, at which you walk the fastest, looking into 
the eyes of other participants when crossing.

2. Switch directions of Walk and Stop: Ask participants to keep walking around and, by 
the time they listen to “Walk,” they have to stop walking. When they listen “Stop” they 
have to start walking, so that the orders are reversed in meaning. Add this rule to the 
different speeds, so now participants have to respond to the instructions 1, 2, 3, stop, 
walk.

3. Introduction to Earth & Sky: By the time the participants listen to “Sky,” they have to 
raise their hands while jumping. When they listen to “Earth,” they have to touch the 
floor. Ask participants to follow this new rule instead of the other ones.

4. Switch sense of Earth & Sky: Participants are told to switch the meanings of “Earth” and 
“Sky,” so that the instruction associated to the word is inverted (touch the ground when 
the facilitator says Sky, jump high when the facilitator says Earth).

5. Introduction of Name & Applause: By the time participants listen to “Name”, they have 
to say their name at the same time and loudly. When they listen to “Applause”, they 
have to clap once.

6. Switch sense of Name & Applause: Participants are told to switch the meaning of 
“name” and “applause,” so they have to do the rule inversely.

7. If you feel the group is comfortable, mix the rules so that participants are responding 
to 1, 2, 3, Stop, Walk, Sky, Earth, Name, Applause with all rules inverted.

8. Stop & Breath: ask participants to stop walking and take three deep breaths all 
together.

4.4.  ACTIVITIES TO WARM-UP AND FOR TEAMBUILDING
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Closing up Thank everyone for their participation.

Facilitators’ notes
A facilitator could ask participants how they are feeling, 
encouraging them to share with the group.

4.4.  ACTIVITIES TO WARM-UP AND FOR TEAMBUILDING
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Name of Activity A FOREST OF SOUNDS

Number of Participants 8-20

Objectives
• To learn to listen
• To create mutual trust and the ability to fully rely on 
others

Duration 15 minutes

Material needed No materials are required.

Preparation Create a safe space taking out all possible obstacles.

Step by step description

1. Ask participants to form pairs; for each couple, one person is A and the other is B.
2. Ask person A to close their eyes (or put on a blindfold) and person B to give a sound 

that person A will follow. Person B will lead participant A through the space by moving 
and repeating their sound. The condition is that this has to be done safely.

3. Each couple chooses the guidance of a specific sound that will repeat to communicate, 
and the other must follow. The idea is to vary the intensity to experience different 
speeds, spaces... At a “Stop” sign, participants have to stop and open their eyes (people 
A). The facilitator asks participants if they have ended in the same place as they started.

4. Ask participants to repeat the exercise but change the role (person A now is person B). 
At a “Stop” sign, participants have to stop and open their eyes.

Closing up

The facilitator asks participants to make a circle and the 
facilitator invites final thoughts: “was it easy or difficult?”, 
“what is easier: to guide or to be guided?”. The facilitator 
explains that this activity pretends to exercise the body, 
attention and confidence.

Facilitators’ notes

Take good notice of what happens. The dynamics in 
the couples and the body language of the participants 
usually provide a lot of useful information for the 
continuation of the training. This exercise can really be 
done only when the trust in a group is already partly 
established, as it is quite scary for some to be blindfolded 
and to rely completely on someone else. So also think 
first if this exercise contributes to the goals you want to 
achieve. Don’t push people to participate if they don’t 
want to. Usually people take part in this exercise, but 
there could be some underlying psychological issue for 
specific individuals that only they know of and which 
prevent them from taking the part of the blindfolded.

4.4.  ACTIVITIES TO WARM-UP AND FOR TEAMBUILDING
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4.5. ACTIVITIES TO SHARE LIFE STORIES, 
AND TO IDENTIFY AND EXPLORE 
IDENTITY RELATED CONFLICTS

Name of Activity THE MAP

Number of Participants 8-20

Objectives
• To introduce the concepts of identity and origin

• Getting to know each other

• Raising awareness of diversity

Duration 10 minutes

Material needed A spacious room

Preparation
This activity does not require preparation in 
advance.

Step by step description

1. Present the activity, explaining that the room’s floor represents the map of the 
world. The centre of the room is the city where they are currently living (Barcelona, 
for instance). From that moment onwards, each person has to move and position 
themselves in the room, answering the given questions:

• Where was I born? People shall begin to move around the room depending 
on their birthplace.

• Next, ask participants to stand where their parents were born. When 
everybody has found a spot, ask each participant to mention the place. Ask 
what happened compared with the previous indication.

2. Next, ask all participants to stand on the spot where one of their grandparents 
were born. Once everybody has found a spot, ask each participant to mention the 
place.

3. Finally, ask participants to stand on the spot where each of them would like to live 
in ten years. They are invited to explain to the others their wishes.
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Closing up

The group is asked to think about all the steps their 
mates have taken during the activities. The facilitator 
could explain that this picture of the group shows that 
even though we are now all living in the same city, there 
is some information about our identity related to our 
parents’ birthplaces. After this exercise is completed, you 
will be able to start a dialogue based on the information 
that was revealed through the exercise.

Facilitators’ notes
This exercise evidences a group’s diversity in a playful 
way, despite preconceptions that the group may be 
homogeneous.



5151

Name of Activity A LINE OF QUESTIONS

Number of Participants 8-20

Objectives

• To make the participants think critically

• To get to know each other

• To introduce the concept of privilege and context

• To find concrete situations from daily life that visibilize 
structural social conflicts

Duration 35 minutes

Material needed No materials are required.

Preparation No preparation is required..

Step by step description

1. Ask participants to stand on a line where all people are side by side.
2. The facilitator will say 6 questions or sentences. Participants will have to take a step 

forward if the answer is “yes” and back if the answer is “no.” The facilitator asks 
participants to be honest with themselves, without looking to others, because there are 
no good or bad answers. The exercise is individual, based on mutual experience.

3. Sentences are:
a. I was born in the same country as the people with whom I live.
b. I meet at least once a week with my closest friends.
c. (The following question is a broad question, which can lead to several 

interruptions. Tell participants to interpret the question in any way that makes 
sense for them.) I feel represented in the city where I live.

d. I have excluded someone because of the way they look, dress, speak, etc.
e. I have felt discriminated against (for this question, you are asked to go back when 

answering).
f. When I have felt discriminated against, have I been able to count on a support 

network (family, friends, etc.)?

Closing up
Invite participants to share experiences and debate 
around every sentence.

Facilitators’ notes
The facilitator should encourage participants to express 
themselves freely. Avoid commenting on participants 
input.

4.5. ACTIVITIES TO SHARE LIFE STORIES, 
AND TO IDENTIFY AND EXPLORE IDENTITY RELATED CONFLICTS
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Name of Activity STATUES

Number of Participants 8-20

Objectives

• To make participants think about the topics discussed 
during the activity

• Start to work with the body

• Introduce image theatre

Duration 15 minutes

Material needed Seats (optional)

Preparation This activity does not require preparation in advance.

Step by step description

1. Ask participants to make a circle in the centre of the room facing out.
2. Explain that when you say a word, each person will have to make a statue with their 

bodies, expressing what the word makes them think about. The statue should be 
elaborated with their whole body, not only with the hands. The statue has to be 
thought of in silence and in a relaxed way. When each person is ready, they turn 
inwards into the circle and make the statue to show to the others..

3. Examples of words to make the statue: school, farmhouse, family, friendship, dreams, 
identity, origin, religion, etc.

4. After some statements, ask participants to sit in a circle and debrief.

Closing up

Explain the aim of this exercise: free interpretation and 
corporal representation, and introducing image theatre. 
Explain there is no right or wrong answer, but that 
rather the power of the image is that everyone can see 
themselves in it somehow, like a mirror. The importance 
of the image is what it means to all of us individually and 
collectively, where no interpretation is left out.

Facilitators’ notes
Avoid commenting on participants input, listen actively 
and provide support if needed.

4.5. ACTIVITIES TO SHARE LIFE STORIES, 
AND TO IDENTIFY AND EXPLORE IDENTITY RELATED CONFLICTS



5353

Name of Activity NEWS SELECTION

Number of Participants 8-20

Objectives

• To make participants think about relevant social topics 
and how they are linked to their identities.

• To make participants share and listen to others’ 
opinions.

• To engage participants in debates.

Duration 40 minutes

Material needed

For option 1, make sure to have a projector, a screen and 
internet connection.

For option 2, select news related to identity/radicalization 
and print them out (only the first two paragraphs) 
with the titles in large font (at least 1 piece of news per 
person, so they have enough to choose from). Try to find 
news you feel will be interesting for the group.

Preparation See above “Material needed”

Step by step description

This activity can be done in different ways. Choose the format that best suits your group in 
accordance to age, language level, etc.

OPTION 1

Clear the space and ask participants to sit around the screen because they will watch some 
videos.
• Video 1: CNN news from Chile shows an attack in Madrid’s subway. A man is verbally 

assaulted by three teenagers who spit at him. The video shows the victim’s statements 
and the journalist’s analysis. (Link: https://drive.google.com/file/d/1AdsJuhK_mAMXckX_
pJipALgRUKtg0EuD/view?usp=sharing)

>>
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https://drive.google.com/file/d/1AdsJuhK_mAMXckX_pJipALgRUKtg0EuD/view?usp=sharing
https://drive.google.com/file/d/1AdsJuhK_mAMXckX_pJipALgRUKtg0EuD/view?usp=sharing
https://drive.google.com/file/d/1AdsJuhK_mAMXckX_pJipALgRUKtg0EuD/view?usp=sharing
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>> Step by step description

• Video 2: one of the girls who assaulted the man in the previous video defends herself, 
arguing that she has the right to freedom of expression, as she is in her country. The 
video is posted on her social media. (Link: https://drive.google.com/file/d/1BcytLMe9i_
LxwNeHQoL-XYaL_m7-wFoX/view?usp=sharing)

Ask participants the following questions, so they can debate:
1. Did you know the video?
2. Did you know the story?
3. Is there any part that caught your attention? What do you think?
4. Coming back to the first news, what did you think of it in the first place? Did you think it 

was serious?
5. Do you think we are racists? Is there anyone who never identifies themselves as a 

racist?
6. Do you think there is a connection between racism and stereotypes?
7. What do you think about your city in terms of racism?
8. What can we do with all of these situations? What can we do to generate a change, to 

make people aware of these injustices?
9. Do you think it is only the caregivers responsibility to educate people?
10. And what about social media?

OPTION 2

Select news related to identity/radicalization and print them out with the titles in large font 
(at least 1 piece of news per person, so they have enough to choose from):
1. Put the different news on the floor
2. Ask youngsters to walk around the room reading the different news piece titles
3. Ask them to stand next to the title that stands out for them the most; remove the news 

that no one has chosen

>>
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https://drive.google.com/file/d/1BcytLMe9i_LxwNeHQoL-XYaL_m7-wFoX/view?usp=sharing
https://drive.google.com/file/d/1BcytLMe9i_LxwNeHQoL-XYaL_m7-wFoX/view?usp=sharing
https://drive.google.com/file/d/1BcytLMe9i_LxwNeHQoL-XYaL_m7-wFoX/view?usp=sharing
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>> Step by step description

4. Sit in a circle: ask each person to say briefly why they chose that title, what drew their 
attention. Then ask a volunteer to read the first paragraph (4-5 sentences max) of each 
news out loud

5. Ask participants if after hearing each other out, they would change their choice and 
why.

Closing up

Debrief using the suggested debriefing questions:
• What was difficult
• What was easy
• What they enjoyed
• If something made them angry or uncomfortable
• If they realised something new
• If they have changed their perception in any 

way, etc.

Avoid commenting on participants input, listen actively 
and provide support if needed.

4.5. ACTIVITIES TO SHARE LIFE STORIES, 
AND TO IDENTIFY AND EXPLORE IDENTITY RELATED CONFLICTS
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Name of Activity READING NEWS WITH IMPROVISATION

Number of Participants 8-20

Objectives
• Working stories from the news

• Identifying and exploring identity related conflicts

Duration 60 minutes

Material needed No materials are required.

Preparation No preparation is required in advance.

Step by step description

1. Ask participants to get in groups of 3 or 4.
2. Ask each group to search on their phones for news related to youngsters and topics 

such as racism, interculturality, loneliness, identity, radicalisation, etc.... Ask each group 
to choose a piece of news they wish to work on.

3. Invite a volunteer from the group to explain to others the news found and the reason 
for choosing it. Turn by turn, each group can share their news with the rest of the 
group.

4. Ask each group to choose one of the following journalistic theatre techniques (or 
directly assign a technique to the group):

a. Rhythmical Reading: article is read to a rhythm (musical), so it acts as a critical 
“filter” of the news.

b. Parallel Action: participants mimic the actions as the news is being read.
c. Chorus: participants choose words in the news, and as the news is being read, 

they perform a chorus of the chosen words or phrases.
d. Improvisation: news is improvised on stage in a free way (the group can decide 

how they want to present their news).
5. Give each group 10-15 minutes to prepare their news presentation.
6. Allow each group to present to the rest.

4.5. ACTIVITIES TO SHARE LIFE STORIES, 
AND TO IDENTIFY AND EXPLORE IDENTITY RELATED CONFLICTS
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Closing up

Debrief using the suggested debriefing questions:
• What was difficult
• What was easy
• What they enjoyed
• If something made them angry or uncomfortable
• If they realised something new
• If they have changed their perception in any 

way, etc.

Avoid commenting on participants input, listen actively 
and provide support if needed.

4.5. ACTIVITIES TO SHARE LIFE STORIES, 
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Name of Activity THE PICTURES

Number of Participants 8-20

Objectives

• To critically analyse pictures and headlines

• To exercise storytelling with pictures

• To understand how media is related to our identity and 
relational processes

Duration
First part: 35 minutes

Second part: 45 minutes

Material needed
Chairs, computer, internet connection, pendrive and 
projector. Cardboard and markers.

Preparation
Make a semicircle with the chairs, and project the photos. 
Prepare a pendrive with the selection of pictures or news 
headlines. Give cardboard and markers to each group.

Step by step description

First Part
1. Ask participants to sit around the projection.
2. The facilitator explains that they will see some pictures and then talk about them. But 

first, they see all the pictures together, and then they will go through them one by one.
3. An example of pictures:

• A group of teens hanging out, but each one with their phones

 (https://drive.google.com/file/d/1B8DxATspDNXzmPQQp7nDly4PLe7ptGBK/
view?usp=sharing)

>>
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https://drive.google.com/file/d/1B8DxATspDNXzmPQQp7nDly4PLe7ptGBK/view?usp=sharing
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>> Step by step description

• A white woman was taking a selfie with a group of black kids behind her.

 (https://drive.google.com/file/d/1B1kLKlSTsZxqLjE2tYGJeO8-6ODoZIqh/
view?usp=sharing)

• A man alone laying on a beach, looking concerned or sad

 (https://drive.google.com/file/d/1B9_OVIY3UVPs31bh2cocp5jsC4qugz14/
view?usp=sharing)

• 2 pictures of the same blonde girl, one with makeup and another without.

 (https://drive.google.com/file/d/1ArtcqVdTFTs8VTbQwPrl_dnKi5bkVftd/
view?usp=sharing)

>>
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https://drive.google.com/file/d/1B1kLKlSTsZxqLjE2tYGJeO8-6ODoZIqh/view?usp=sharing
https://drive.google.com/file/d/1B1kLKlSTsZxqLjE2tYGJeO8-6ODoZIqh/view?usp=sharing
https://drive.google.com/file/d/1B9_OVIY3UVPs31bh2cocp5jsC4qugz14/view?usp=sharing
https://drive.google.com/file/d/1B9_OVIY3UVPs31bh2cocp5jsC4qugz14/view?usp=sharing
https://drive.google.com/file/d/1ArtcqVdTFTs8VTbQwPrl_dnKi5bkVftd/view?usp=sharing
https://drive.google.com/file/d/1ArtcqVdTFTs8VTbQwPrl_dnKi5bkVftd/view?usp=sharing
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>> Step by step description

• A woman taking off a piece of clothing while sitting on the beach with 3 policemen 
standing around her and staring. It looks like a Muslim woman, but it isn’t clear at 
all.

 (https://drive.google.com/file/d/1B2oOIHbMOm_-qt4TTj50tjHdd39iUIyo/
view?usp=sharing)

• A man and a woman are working on a computer. The man has a lot of space and 
the woman has much less.

 (https://drive.google.com/file/d/1ApHpN3hL6JePbOD5AiOslK2ecIjlXNuK/
view?usp=sharing)

• A white person dressed as Santa Claus and two people doing blackface

 (https://drive.google.com/file/d/1AoE1hQLPohwiEOZaAtKpchpnYSEcCQgx/
view?usp=sharing)

>>
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https://drive.google.com/file/d/1AoE1hQLPohwiEOZaAtKpchpnYSEcCQgx/view?usp=sharing
https://drive.google.com/file/d/1AoE1hQLPohwiEOZaAtKpchpnYSEcCQgx/view?usp=sharing
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>> Step by step description

• Two people at the entrance of the subway. A kid was smoking and a young girl 
was next to him.

 (https://drive.google.com/file/d/19ivXyWzhWCgmSpmGb_VW6Enp9RIwi1_V/
view?usp=sharing)

4. For each picture, the facilitator asks questions to the participants, such as “what do you 
see?”, “where do you think this is happening?”, “what are the surroundings?”

5. After having seen all the pictures, make a forum to talk about if there are any of the 
pictures that have impressed them, and in which way.

Second Part
1. Ask participants to make groups of 3 and sit and place themselves comfortably.
2. Show the 9 pictures again and ask groups to choose one of the pictures so they can 

work with it.
3. Once each group has chosen a picture, invite participants to think and talk about it for 

five minutes.
a. A headline for the picture
b. A caption (a short description of the picture)

4. Ask the groups to talk about (10 minutes):
a. The context (when, where...)
b. The characters of the story (not only the ones that are in the picture, but also the 

ones that are not and what they imagine)
c. Conflict (which conflict they feel is represented in the picture)

5. Ask the groups to think about a conversation that could happen in the picture (which 
can refer to any moment before, meanwhile, or after the conflict). Ask them to also 
write down some quotes to better understand the story. They can also represent the 
story with a theatrical skit, if they want.

6. Ask the groups to show the rest of the participants the result of their group work.
7. Collect the materials.
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Closing up Thank everyone for their participation. Debrief.

4.5. ACTIVITIES TO SHARE LIFE STORIES, 
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Name of Activity STORY CASCADE

Number of Participants 8-20

Objectives • Sharing personal stories to identify conflicts which 
might be shared collectively by the group

Duration 60 minutes

Material needed No materials are required.

Preparation No preparation is required in advance.

Step by step description

1. Ask participants to get in pairs, and share personal stories (situations of conflict related 
to their identity) that came to mind when doing the previous exercises. Each pair has to 
choose one story.

2. Put two pairs together, each pair shares their chosen story. Each group has to choose 1 
story.

3. Continue putting groups together until you have 2 groups, each with their story. 
Ask each group to share their chosen story. (If you have a group with more than 15 
participants, then allow for three groups of 6-7 people, each with their story).

Closing up

Debrief using the suggested debriefing questions:
• What was difficult
• What was easy
• What they enjoyed
• If something made them angry or uncomfortable
• If they realised something new
• If they have changed their perception in any 

way, etc.

Avoid commenting on participants input, listen actively 
and provide support if needed.

4.5. ACTIVITIES TO SHARE LIFE STORIES, 
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Tip for facilitator

The person who shares the story does not need to be 
the person who re-tells the story once groups join. 
Sometimes, sharing the story might lead to the person 
reliving a situation that might be difficult for them. If 
the person feels comfortable “cascading” their story 
forward, allow them to choose if they wish to tell their 
story or if they wish to have someone tell their story. 
Allow participants to anonymize their stories at any point, 
and encourage participants to change the names of the 
people in the story to create a distance, particularly if the 
stories are difficult or relate to unresolved conflicts.

You can use this two/three stories as the “embryos” for 
your forum theatre piece. You can either choose one of 
the stories, or you can work on both stories and present 
both at the forum theatre presentation. For a group of 
10-15 youngsters, we recommend having two stories 
so that each participant can have a character, and so 
that each group can be the audience of the other in the 
process of cleaning up the play. For bigger groups, allow 
three stories. Only choose participant life stories to 
create the forum theatre presentations if you have 
been previously trained in Theatre of the Oppressed, 
as these processes might open difficult issues for 
the group which are challenging to sustain without 
proper training. If not, you can ask participants to 
choose a news piece from any of the previous activities 
to use as the base for the theatrical embryo.

4.5. ACTIVITIES TO SHARE LIFE STORIES, 
AND TO IDENTIFY AND EXPLORE IDENTITY RELATED CONFLICTS
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4.6. ACTIVITIES TO BUILD 
THEATRICAL EMBRYOS AND 
EXPLORE AESTHETICS

Name of Activity INTRODUCTION TO FORUM THEATRE OR THE 
EMPTY BUS SEAT

Number of Participants 8-20

Objectives • Introduce forum theatre to participants

Duration 15-20 minutes

Material needed

A projector and a screen to show the following 
image (Image: Teacher Handbook Forum Theatre 
against Early School Leaving)

Preparation No previous preparation is required.

Step by step description

1. Explain to participants they will create a short piece of forum theatre. Explain the 
structure of a forum theatre play:

• A scene with an unsolved problem is played once and stopped at the point 
of maximum conflict. A forum theatre scene is composed of characters that 
play roles: the protagonist (is oppressed by a conflict and wants something to 
change), the antagonist (is the oppressor and the person who is embodying 
the structural oppression), the allies, which can be supportive of either the 
protagonist or the antagonist, and other characters who might be unrelated 
to the conflict but who are on stage and can act as agents of change if 
requested by the audience (for example, someone passing by witnessing the 
situation of conflict, who could intervene).

>>
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>> Step by step description

• The facilitator plays “the joker” who will interact between the actors and the 
audience.

• Then the Joker asks the audience “What have you seen? Is this real? Can this 
happen? Do we want to change this situation? What can we do to change the 
situation?”

• The actors on stage stay in character the entire time, without talking, while the 
joker asks the audience possible ways in which change can be enacted on stage. 
When someone from the audience proposes a possible way to change or to 
confront the conflict, the Joker will invite them on stage to replace the character 
they feel can change the situation. The scene will be replayed as many times as 
ideas come from the audience.

• The different ideas are debating, avoiding value judgements and acknowledging 
the value of all ideas.

• If the idea proposes replacing the antagonist (oppressor) this can be tried out 
on stage, but the joker must open the debate on it being “a magical solution”, 
as it is unlikely the antagonist in a conflict will magically change to the will of the 
protagonist.

2. Show the following diagram:

Image: Teacher Handbook Forum Theatre against Early School Leaving

>>
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>> Step by step description

3. Discuss with participants if they have any questions, and try out a simple forum piece:
• Define the stage in the room and ask the group to sit facing the stage. Place three 

chairs on the centre of the stage and ask for four volunteers. Two volunteers will 
be sitting down, and another volunteer will be standing up. The fourth volunteer 
will be outside the stage. Tell participants that you will count to three and that at 
the count of 3 you will all say “Action” together very loudly and that the play will 
start. Tell the fourth volunteer (the one outside the stage) that when s/he hears 
“Action” they will enter the stage and try to sit on the empty chair, but that one 
of the volunteers who is sitting (decide who beforehand) will move from chair to 
chair, so that the person entering the stage cannot sit. The other two volunteers 
(one is sitting, one is standing) must remain in their place. The volunteer entering 
the stage will do anything possible to sit, while the volunteer who is sitting will 
do anything possible to avoid that s/he sits down in the empty chair. When the 
play has started and there has been enough “play” or “conflict”, stop the play by 
saying “Stop”, and ask the audience which character is the oppressor, which the 
oppressed, and if there are allies. Invite the participants to replace any of the 
characters (except the oppressor) to try to change the situation.

Closing up Thank everyone for their participation. Debrief.

4.6. ACTIVITIES TO BUILD 
THEATRICAL EMBRYOS AND EXPLORE AESTHETICS



6868

Name of Activity CLEANING THE EMBRYOS USING IMAGE THEATRE

Number of Participants 8-20

Objectives
To clarify the plot that will be the base for the forum 
theatre play.

Duration 60 minutes

Material needed
A room big enough and empty enough so that each 
group can work comfortably in their own corner without 
disrupting the rest. Paper and pens/pencils.

Preparation
The story embryos must have been decided previously, 
and groups have been assigned so that each group 
knows what story they will be working on.

Step by step description

1. Ask each group to take up a space in the room.
2. Give each group paper and pens, and ask them to write down the basics of the story:

a. Who is in this story?
b. Where is the story taking place?
c. When is the story taking place?
d. What happens? What is the conflict?
e. What happens at the beginning?
f. What happens in the middle?
g. How does the story end? (the ending is with an unresolved conflict)

3. Make sure everyone in the group has a character in the story. If the story is based on a 
life-story of a participant, make sure that names are changed, and that the participant 
who “owns” the story is guiding the rest of the group through her story, but allowing 
others to help her clarify the plot line. It is not necessary that the owner of the story 
takes the role of the protagonist, they can decide to assign this role to another peer. If 
the story does not have enough characters for everyone to take one, assign “bystander 
roles”, that is, characters who will be on stage witnessing the story at a distance, and 
could at some point be replaced by the audience to change the situation during the 
forum presentation. For example, if the story happens in a supermarket, the “extra” 
character could be someone who is standing in line.

4. Once all groups have written down their stories, and all participants have been 
assigned a character, ask each group to construct 3 images (a scene made up of 
statues, like a mannequin challenge) with the most important moments of the story.

5. To construct the image, ask participants to create a statue of what they are doing at the 
beginning. When their statue is ready, take a photo or video. Repeat for the middle of 
the story plot, and for the end (point of maximum conflict).

>>

4.6. ACTIVITIES TO BUILD 
THEATRICAL EMBRYOS AND EXPLORE AESTHETICS

https://www.youtube.com/watch?v=qFaUhLkdRPg
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>> Step by step description

6. Repeat making the images, only now participants will pass from one image to the next 
in slow motion, and back to the beginning in slow motion.

7. Ask participants to stay in the beginning image and say action so that they start 
improvising the scene.

8. Give participants time to clean up their scene based on what has come out of the 
process.

Closing up

If time, ask the groups to present their scenes to each 
other, giving each other constructive notes on how to 
clarify the plot line and other technical improvements. 
Debrief using the suggested debriefing questions:

• What was difficult
• What was easy
• What they enjoyed
• If something made them angry or uncomfortable
• If they realised something new
• If they have changed their perception in any 

way, etc.

Avoid commenting on participants input, listen actively 
and provide support if needed.

4.6. ACTIVITIES TO BUILD 
THEATRICAL EMBRYOS AND EXPLORE AESTHETICS



7070

Name of Activity CHARACTER IDENTITY WHEEL

Number of Participants 8-20

Objectives To work on identity through character development.

Duration 30 minutes

Material needed
The identity card deck you will find in the Identity Card 
Game. Paper and pens/pencils.

Preparation Print a copy of the identity card deck.

Step by step description

1. Using the “identity categories deck” from the identity card game, place each card on the 
floor making a wheel.

2. Make sure each person has a paper and a pen, and a character (usually the person 
who “gave” the story takes on the role of the protagonist, and assigns the rest of the 
characters to the group).

3. Ask each person to write down the name and last name of their character on the top of 
the page.

4. Each person has to freely move around the wheel, defining the “identity wheel” of their 
character, and writing it on their papers. The participant might already have a basic 
description of who the person is, but they should use the wheel to make the character 
complex and understand the character’s motives for acting the way they do.

5. Ask each participant to present their character to the rest of the group.
6. Discuss with the group the viability of the identity wheel of each character and how that 

might affect the story plot. Allow participants to make changes to their characters so 
that these feel comfortable within the story line of their plays.

4.6. ACTIVITIES TO BUILD 
THEATRICAL EMBRYOS AND EXPLORE AESTHETICS
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Closing up

Debrief using the suggested debriefing questions:
• What was difficult
• What was easy
• What they enjoyed
• If something made them angry or uncomfortable
• If they realised something new
• If they have changed their perception in any 

way, etc.

Avoid commenting on participants input, listen actively 
and provide support if needed.

4.6. ACTIVITIES TO BUILD 
THEATRICAL EMBRYOS AND EXPLORE AESTHETICS
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Name of Activity THE HOT CHAIR

Number of Participants 8-20

Objectives
To consolidate and complexify the construction of the 
character.

To use theatrical tools to talk about difficult topics.

Duration 30 minutes (depending on the size of the group)

Material needed A chair

Preparation
At this point, all participants should have a character, 
and they should have done the character identity wheel 
exercise.

Step by step description

1. One by one, ask each participant to sit on a chair in front of the rest of the group, in 
character.

2. The other participants ask questions to the character, and the character has to answer 
them using improvisation and staying in character the whole time.

Closing up

Encourage participants to incorporate interesting details 
that might have come out during the exercise into their 
character’s narrative. Explain that in a play we are only 
seeing the “tip of the iceberg” of the character, but that 
each character has “a universe” within them that is 
present on stage (the character has a life also outside of 
the stage, even if it is fictional), just as we have our own 
stories from the day we were born until now. The life 
story of the character is reflected on stage, just like our 
life stories accompany us in everything we do.

4.6. ACTIVITIES TO BUILD 
THEATRICAL EMBRYOS AND EXPLORE AESTHETICS
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Name of Activity REHEARSAL TECHNIQUES

Number of Participants 8-20

Objectives

To provide aesthetic strength to the pieces

To give confidence to the characters

To solidify the theatrical plot

Duration 30 minutes

Material needed
All material that is being used in the plays. If there is no 
physical stage, use masking tape to delimit the stage by 
marking the floor with the tape.

Preparation
To undertake this exercise the plays must have been set-
up at this point.

Step by step description

1. Ask the first group to go on stage, and the rest of the group to sit as the audience.
2. Once the group is on stage, ask them to go through their play once. Then ask them to 

repeat the play but with the following techniques:
• as if it were the news, and they were acting it out
• in silence, using only their bodies
• singing like if they were in an opera
• like cowboys
• like ballet dancers

3. Thank the group, and switch groups. Repeat the exercise with the other group or 
groups, until all plays have been rehearsed.

4.6. ACTIVITIES TO BUILD 
THEATRICAL EMBRYOS AND EXPLORE AESTHETICS
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Closing up

Open up a discussion on which aesthetic elements 
worked well and why, and if some of them should be 
incorporated in the final presentation. Discuss technical 
aspects of the plays that should be improved, always in a 
constructive manner.

4.6. ACTIVITIES TO BUILD 
THEATRICAL EMBRYOS AND EXPLORE AESTHETICS
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Name of Activity MOCK FORUM THEATRE PRESENTATION

Number of Participants 8-20

Objectives

• To experience doing a forum theatre performance

• To practice before a forum theatre presentation

• To explore collective alternatives to conflicts that have 
arisen during the workshop

Duration 60 minutes

Material needed
All material that is being used in the plays. If there is no 
physical stage, use masking tape to delimit the stage by 
marking the floor with the tape.

Preparation
To undertake this exercise the plays must have been set-
up at this point.

Step by step description

1. Do a full run of the forum theatre play, and ask the group that is acting as audience to 
try out replacements.

2. Make sure to leave time for both groups to present to each other, and for at least 2 
replacements per group.

Closing up

Debrief about the technical and aesthetic aspects of the plays. 
Provide notes for improvement in terms of technical aspects (occupy 
the whole space, avoid giving the back to the audience, project the 
voices, etc.). Discuss about how they felt doing the replacement. What 
was difficult, what changed, how has trying out the scenes helped 
them clarify their characters and the plot, etc.

Facilitator tip
If the facilitator is jokering for the first time, we recommend reading 
the next session and practising in accordance to the provided tips, as 
the joker is a difficult role and, just like the actors, requires practice.

4.6. ACTIVITIES TO BUILD 
THEATRICAL EMBRYOS AND EXPLORE AESTHETICS
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4.7. TAKING CREATIVE IDENTITIES 
ON STAGE AND TO THE 
COMMUNITY: PRESENTING

The forum theatre presentation should be at least 1 hour long if only 1 piece is 
presented, and 1 hour and a half long if 2 pieces are being presented. It is an 
important learning experience to have youngsters present their plays outside 
their workshop group. However, if that is not a possibility, then at least make 
sure that you engage in a mock forum theatre, where each group presents 
to the other and tries out replacement to explore possible alternatives to the 
conflict they have been working on as they prepare their plays.

A forum theatre play has five parts:

1  Introduction

2  Warming up

3  Presentation of the scenes

4  Interventions from the audience

5  Closing

During the entire presentation, actors who are on stage must remain in 
character at all times, and must avoid speaking or intervening in the debate, 
unless the joker asks them to.
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4.7. TAKING CREATIVE IDENTITIES ON STAGE 
AND TO THE COMMUNITY: PRESENTING

• Objective: to get in touch with the audience.

• Contents: the joker can explain who he/she is, what is Forum Theatre, why this 
session was organised, something about the contents of the play. S/he can also 
ask simple questions to the audience to get them thinking about the topic at 
hand.

• Main tools: verbal communication, humour, information.

• Main tips: be energetic and active, observe the audience’s reactions, and create 
suspense and curiosity. Simple questions in a rough order of difficulty: How are 
you? Do you like theatre? Do you know Forum Theatre? What do you imagine it is? 
What do you know about the topic of our play? The length of this part depends on 
the Joker’s perception: if the audience interacts easily s/he can proceed, otherwise 
it could be better to use more time to warm up.

1 INTRODUCTION
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2 WARMING UP

• Objective: to warm up the audience and prepare them to be more active, to 
slightly transform a mass of people in a group/community.

• Contents: the joker proposes some activities to activate the audience.

• Main tools: questions/answers, simple games, music, dance...

• Main tips: we can use verbal games like questions answered by raising the 
hand or standing up; (“stand up if you have a pet… stand up if you were born in 
Europe”…etc.), games like circle and cross (with your left hand do a circle, with 
your right hand do a cross); depending on the audience and cultural habits you 
can use more complex games, image-theatre, music, dance, etc.

It is important to be sensitive and to choose the level and cultural element that is 
appropriate to the session and the audience. Sometimes it is also useful to invite 
spectators to come onto the stage, like a transgression of the classical ritual of theatre 
and a symbolic way to explain what you expect from them. The length of this phase 
also depends upon the Joker’s perception. The audience should be active enough and 
the atmosphere warm and safe enough.

4.7. TAKING CREATIVE IDENTITIES ON STAGE 
AND TO THE COMMUNITY: PRESENTING
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3 PRESENTATION OF THE SCENES

• Objective: to show clearly to the audience the oppression you want to discuss.

• Contents: the scenes that were prepared are shown to the audience from the 
beginning to the end as in a normal theatre play. The scenes finish at the point 
of maximum conflict, when the joker says “Stop” and opens up the debate to the 
audience.

• Main tools: observation (the joker observes the audience and tries to perceive 
its mood and in which points of the play it reacts the most).

• Main tips: the Joker tends to forget their task here and watches the performance; 
in this way he/she loses important information, so it is important that the focus 
of the joker is on both the performance and how the audience is reacting to the 
performance.

4.7. TAKING CREATIVE IDENTITIES ON STAGE 
AND TO THE COMMUNITY: PRESENTING
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4 INTERVENTIONS FROM THE AUDIENCE

• Objective: to debate the issue in an active way, facilitating the audience’s 
interventions (now turned into spect-actors) and deepening research for 
alternatives to the conflict presented on stage.

• Contents: interventions from the audience and the strategies they are carrying 
on. Emotions activated in the scene.The movements of the characters onto the 
stage.

• Main tools: observation, questioning skill, strategic thinking.

• Main tips: there are many ways to manage this crucial and complex phase 
where the audience provides the ideas and the joker has to facilitate taking these 
ideas on stage led by the spectator. Some basic tips are:

• The Joker explains the rules of Forum Theatre and the fact that we are free 
to intervene and have different opinions.

• When a spectactor says something like a solution <The protagonist should 
do...> the Joker invites this person to come and practise his/her idea onto 
the stage.The Joker does not force but invite and help to overcome shyness.

• Then he/she asks the spectator to get on stage to replace a character (or to 
propose a new character) and from which moment of the plot.

4.7. TAKING CREATIVE IDENTITIES ON STAGE 
AND TO THE COMMUNITY: PRESENTING
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• Re-start the theatrical skit from the beginning by instructing the actors to get 
to their places, counting together to 3 with the audience and saying “Action” 
all together. The scene restarts from this moment and all characters in the 
scene react to the new action, realistically.

• At the point where the scene feels either resolved thanks to the proposed 
intervention from the spectactor or the scene feels stuck or repetitive the 
joker can “Stop!” the play and open up the debate once more, starting by 
asking the spectator who has just tried out their intervention how they feel 
and if they feel something has changed. The joker thanks the spectator for 
the intervention and asks them to go back to their seat. Once the spectator 
has left the stage the debate can be reopened with the audience. Do not 
open the debate with the audience with the spectactor on stage, as this 
could lead to having the spectactor feel judged in the proposal.

• If the audience feels anxious, repeat the intervention again or invite for 
a new alternative from the audience, inviting the audience to say “Stop!” 
whenever something is oppressive, unfair, problematic, or when the 
protagonist suffers from an injustice, or other similar expressions suitable 
to the context.

• If the audience feels stuck, ask the actors to line up at the front of the stage, 
and allow the audience to freely ask the characters questions. Actors must 
be ready to improvise in order to use this strategy.

4.7. TAKING CREATIVE IDENTITIES ON STAGE 
AND TO THE COMMUNITY: PRESENTING
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5 CLOSING

• Objective: to ritualize the end, to summarise the result; to stimulate 
extrapolation.

• Contents: the strategies tried in theatre and the ones not tried (if the joker feels 
there are alternatives that could have been tried out but were not proposed by 
the audience, such as using a bystander as an ally, etc.).

• Main tools: verbal communication, ritual games.

• Main tips: to finalise the presentation the Joker could put evidence to the 
work done in the session by the audience, summarising the main strategies and 
underlining the missing points. Finally it is helpful to strengthen the community 
atmosphere and the extrapolation, if the Joker proposes a simple game like “The 
rain”: the Joker proposes a sequence of gesture that look like rain and the audience 
do them together (clapping softly some fingers, then the hands, beating by hands 
his/her chest, beating his/her thighs, stepping loud on the place, popping his/her 
own tongue...). The Joker must present the actors one by one by name, and thank 
everyone for being there and for their participation.

4.7. TAKING CREATIVE IDENTITIES ON STAGE 
AND TO THE COMMUNITY: PRESENTING
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5 THE CREATIVE 
IDENTITIES 
METHOD IN 
PRACTICE:
CASE STUDIES  OF  PI LOT S IN 
BARCELONA, AM ST ERDA M ,  PA RIS 
AND NICOSIA

This section presents a brief description of the pilots implemented by each 
of our five partners in the four partner countries. The aim of this section is 
to share the different evaluation tools we have used, and the results that 
partners have reached through them. For each partner, you will find basic 
information about the workshop, an overall evaluation of the pilot, some 
aspects that worked well and some that could be improved, some general 
aspects to consider, and, finally, the youngsters’ evaluation videos (we only 
share the videos of participants who agreed to have their videos included in 
this training material).
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5.1. CIM WORKSHOP IN 
BARCELONA

THE RECRUITING PROCESS

We contacted Casal dels Infants to present the project idea and see which group 
of youngsters could fit in better with the proposal. We went to Casal because it 
is an organisation that works with young people with fewer opportunities and 
at risk of exclusion, or reduced familiar and social network. Also, since many 
of them belong to specific minority groups, we thought it could be a good 
option to address and work with categories like identity and discrimination. 
Therefore, instead of making an open call to the pilot, we privileged a specific 
group that met the characteristics of vulnerability mentioned in order to 
explore the aims of the project with an already consolidated group.

OVERALL EVALUATION

The planning of the workshop has taken into account: 1) the number of 
participants; 2) the age of the participants; 3) the time available; 4) the learning 
path; and 5) the objectives to be achieved.

BASIC INFORMATION ABOUT THE WORKSHOP

Structure of the 
workshop

8 weekly sessions 2 hours each including a final 
presentation during the last session

Total duration 16 hours

Number and 
description of 

participants

18 youngsters 16-25 years of age of diverse origins, 
accompanied by 5 youth workers (of which 2 were the lead 
facilitators of the workshop)

Organisations 
involved in the 

process

La Xixa Teatre (organiser), Casal dels Infants and CEPAIM
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CIM BARCELONA

The process was not always easy or linear. Participants came to the session after 
having spent several hours at school and did not have time to do their homework 
before the workshop. This led to tiredness, nerves and a reluctance to participate 
in the more physical activities.

The activities in which we worked more on the content of the stories were the 
most interesting for the group, which was more participative in these activities. We 
managed to deepen the themes around identity, interculturality and loneliness 
by adapting the methodology of the newspaper theatre to the characteristics and 
needs of the group. We worked on the basis of news photos, some videos and 
newspaper reports. We also worked on elements of image theatre and forum 
theatre, since at the end of the workshop we planned to make a forum theatre 
presentation.

We consider the tangible outcome of the workshop (the presentation and its 
recording) to be very successful and of high quality. The participants managed 
to depict a story of racism in the school environment that brought together the 
inputs received through the photos, videos and news with their personal stories 
and experiences.

When it comes to the participants, the pilot was valued positively. As a result, 
youngsters became aware of their identities and how they are related to their 
contexts and also to the representation of certain groups and certain realities 
by the media. Furthermore, they improved their communication skills, critical 
thinking and conflict resolution skills, learned to create forum theatre scenes 
around the news and the knowledge and stories of the group and learned how to 
play a character and present their work in front of an audience.

http://www.1000layers.eu/results
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CIM BARCELONA

In general, the pilot contributed in a positive way as it encouraged spaces for 
debate, not only verbally. The participants were given the space to bring the 
issues (related to the three main axes) identified to the stage, giving them body 
and representing them, and generating spaces for collective debate.

The pilot gave the facilitators the opportunity to learn how to work together (since 
it was the first time). This is something that could be useful in the future.

They also gained experience in how to adapt newspaper theatre to working 
with youngsters, who are more attracted by images and social networks than 
newspapers, building new activities and work plans.
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CIM BARCELONA

WHAT WORKED WELL?

When it comes to the benefits, in general, the three axes of the project were 
addressed: interculturality, identity, and risk behaviours such as loneliness, which 
can lead to radicalization.

Through activities with photographs, videos and news, spaces for debate 
were generated that worked very well. The participants expressed themselves 
individually and shared personal experiences, which became the basis for the 
final piece.

In the creation and improvisation exercises, they were able to identify the roles 
of the characters in the forum theatre. They shared their proposals, ideas and/
or experiences and supported each other in the creation of the scenes, thus 
managing to work and create collectively.

WHAT COULD BE IMPROVED?

There were difficulties in carrying out some of the body activation games; the 
group showed resistance to participating. Also, there was resistance from the 
participants to being interviewed and/or recorded, despite being told in advance 
that there would be presence of cameras in the last two sessions. In this sense, 
it was useful to talk openly about their resistance, and accept it as part of their 
group dynamics.

ASPECTS TO CONSIDER

We assessed that perhaps, for a future implementation, it would be better to add 
one or two sessions to have more time to work on the news, the individual stories 
and the single story.

Besides, each group might require constantly adapting the planned activities 
in order to implement them successfully, so we suggest paying attention to the 
group and trying to adapt to their needs.
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CIM BARCELONA

YOUNGSTERS’ EVALUATION VIDEOS

The workshop participants assessed the experience as positive because it 
provided a space for discussion on topics that are difficult to talk about. The 
learning objectives were satisfactorily achieved. During the workshop, participants 
became increasingly more open and engaged in the workshop; a safe space was 
created in which to share personal stories and opinions about the news that was 
discussed.

The educators were also positively affected by the 
workshop, which could lead to systemic changes 
within the organisation in which they work.

Below, you will find youngsters’ evaluation videos. 
https://youtu.be/1XatRsvOn1Y

https://youtu.be/1XatRsvOn1Y
https://youtu.be/1XatRsvOn1Y
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5.2. CIM WORKSHOP IN PARIS

THE RECRUITING PROCESS

The 12 participants were recruited mainly by using social networks and it 
worked really well. Participants signed up to the

Learners expressed that they had learnt a lot about themselves and theatre. 
The group dynamics that were created allowed everyone to feel comfortable. 
Some of the participants said, “It was rich, strong and interesting. I came 
away nourished and full of new questions” and also, “What a weekend it was, 
intense and really nice! Thanks again. It was great to meet you.”

OVERALL EVALUATION

The pilot gave the facilitators the opportunity to become aware of the 
challenges and struggles that young people today experience. It was also a 
nice experience to inhabit a learning path created by our project team.

BASIC INFORMATION ABOUT THE WORKSHOP

Structure of the 
workshop

3 consecutive sessions of 4, 8 and 4 hours respectively 
(intensive workshop) with a final presentation at the end of 
the last session.

Total duration 16 hours

Number and 
description of 

participants

The group was formed by 12 participants, most of them 
women (only one male). The majority of them were 
students 16-20 years of age. Our group was diverse in terms 
of origin (France, Mexico, Congo, Madagascar), religion 
(Catholic, atheist), and financial situation.

Organisations 
involved in the 

process

Elan Interculturel (organiser)
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CIM PARIS

Facilitators also gained experience in how to facilitate a workshop on newspaper 
theatre. This opportunity made them gain more confidence and develop their 
skills as jokers. They will repeat a lot of activities in the future, for sure.

The theme of the workshop inspired all the participants to enter into debates. 
The input from the activities were strong and fruitful, as the participants gathered 
to continue discussing the subject in a bar after the workshop. In general, the 
pilot went really well. The participants were actively involved in the exercises and 
enthusiastic about the subject.
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WHAT WORKED WELL?

As it comes to the benefits, theatre exercises worked very well: participants 
actively participated and appreciated them, especially the ones concerning the 
development of the character. On the second day, we did the activity where they 
created a “circle of massage” and the participants also appreciated it. It created 
an even more safe space.

WHAT COULD BE IMPROVED?

When it comes to aspects that could have worked better, when we did the identity 
wheel exercise (from our card game handbook), some of the participants pointed 
out that they did not feel comfortable when they needed to answer the questions 
with fixed “categories”. We explained that the goal was not to categorise identities 
but to use this tool to discuss social identities.

When we did the story cascade, participants wanted more time to discuss and 
to share their stories, so perhaps it would be best to have more time for future 
occasions.

In addition, we did not have the time to do substitutions just between our groups 
(the mock forum) before the final presentation, and participants said that it would 
have inspired them more.

ASPECTS TO CONSIDER

We did all the activities that we wanted to do, and we created a great group 
dynamic. For other pilots, we would only intervene more during the development 
of the stories, in order to get to know the situations well enough to adjust them 
for a forum-theatre play. We would also create a safer space before introducing 
the identity wheel exercise, by spending more time with the identity card game 
handbook.

In the frame of 1000Layers, the outcomes of the workshop inspired the participants 
to participate in our blended mobility in June, and we will be able to continue this 
work with them in the long term.

In our work in general, we feel more competent to use newspaper theatre in 
other contexts and are motivated to explore identity issues among young people.

CIM PARIS

http://www.1000layers.eu/results
http://www.1000layers.eu/results
http://www.1000layers.eu/results
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YOUNGSTERS’ EVALUATION VIDEOS

Below, you will find youngsters’ evaluation videos: 
https://youtu.be/VS4N_aV4mJg

CIM PARIS

https://youtu.be/VS4N_aV4mJg 
https://youtu.be/VS4N_aV4mJg
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5.3. CIM WORKSHOP IN 
AMSTERDAM

THE RECRUITING PROCESS

From the total of 16 participants, we did a different recruiting process. The first 
group was chosen because they were living together in a home. They were 
taken out of their own home because it was too unsafe. So they live together 
with other coaches so they can live on their own and be independent.

The second group wanted to learn more about themselves, share stories 
with each other and connect with new people.

Finally, the third group was formed by social work students who could look at 
the pilot with a critical eye and could give good feedback since they are also 
studying to be youth workers and work with youth.

BASIC INFORMATION ABOUT THE WORKSHOP

Structure of the 
workshop

3 separate sessions of 6 hours each (each session was with 
a different group)

Total duration 18 hours

Venue Organisation PinQ, Broedplaats de Vlugt & Hogeschool van 
Amsterdam, Holland

Number and 
description of 

participants

16 participants in total, divided into 3 different groups. The 
first were six young ladies, between 15 and 16 years old. 
The cultural background was mixed: Dutch and Moroccan, 
non-religious, Muslim, queer.

The 2nd group was formed by five young adults, between 
22 and 28 years old, Christian, Muslim, Asian & African, high 
& low educated, students and full-time workers.

The 3rd group were five social work students, young adults, 
between 19 and 24 years old, he & she.

Organisations 
involved in the 

process

DW-RS (organizer), Levvel, Young in Prison, Hogeschool van 
Amsterdam
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CIM AMSTERDAM

It was difficult to get the same group together for a few sessions. So it was easier 
to do the pilot with different groups every time.

OVERALL EVALUATION

There was a difference in the mood and dynamics from the beginning of the pilot 
compared to the end. The end was more warm and connected, and we had a 
feeling that the group had gotten closer and more connected.

WHAT WORKED WELL?

Participants enjoyed sharing their stories with each other, and they could find 
common ground in each other’s stories. It triggered some memories.

Also, there was one student who used the pilot at his own internship with his own 
target group: people with dementia.

WHAT COULD BE IMPROVED?

Having had time to present might have provided participants with a more 
powerful learning experience.

YOUNGSTERS VIDEOS

Below, you will find youngsters’ evaluation 
video: https://youtu.be/BI6cX86IwyY

https://youtu.be/BI6cX86IwyY


96

5.4. CIM WORKSHOP IN 
NICOSIA

BASIC INFORMATION ABOUT THE WORKSHOP

Structure of the 
workshop

2 consecutive 7 hour sessions, including a final presentation 
at the end of the second session

Total duration 14 hours

Number and 
description of 

participants

7 participants in total (3 youth workers and 4 youngsters 
under 25) each one coming from a different background, 
but we all had in common our interest to learn new 
theatrical methods and explore the different aspects of 
identity

Organisations 
involved in the 

process

Rooftop Theatre Ltd. (organiser), YEU CYPRUS

THE RECRUITING PROCESS

The pilot was focused on testing tools and methodologies for youth 
workers based on performing arts, and especially Theatre of the Oppressed 
methodologies, and our aim was to create a performance in order to perform 
it in front of an audience. The group of participants was committed to the 
sessions and motivated to explore themselves using theatre. Our biggest 
difficulty was our last minute cancellations. Due to bad weather and COVID-19, 
several participants who wanted to participate cancelled on us and didn’t 
come to our workshop.

OVERALL EVALUATION

The pilot was very successful. Even though we had some difficulties with the 
participants due to COVID, the people who came were very engaged and 
enthusiastic about learning the methods.
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CIM NICOSIA

The pilot contributed in a positive way, as it made the participants enjoy themselves 
in the workshops but mostly found the performance in front of the audience very 
powerful. They exposed themselves in a way that some had never done before, 
and this made them feel more confident about making a public statement about 
social change.

The impact on the facilitator was very positive. Even though there is always stress 
about the dynamics and the different energies gathering in workshops, the group 
was amazing and very engaging. Also, the implementation was very challenging 
but successful in the end.

The pilot motivates a lot of debates because the participants get practical and 
put themselves in other people’s shoes, so this gives them the push to start 
discussions about things or feelings they never thought they would experience.
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WHAT WORKED WELL?

When it comes to the benefits, the image theatre and newspaper activities were 
very successful. They were very excited about preparing a performance to be 
played in public spaces. It also amazed them after the experience of performing 
spontaneously in front of an audience.

WHAT COULD BE IMPROVED?

Some of the participants found it difficult to share personal stories. Identity is a 
very sensitive subject to some, so punctuality and feeling safe are very important 
in these kinds of workshops.

ASPECTS TO CONSIDER

For further consideration, we would add some more sessions in order to give 
some participants time to feel more comfortable sharing their stories.

We recommend these activities because we find the results can be used in future 
work. Discussions are very important in order to tackle social issues, but theatrical 
activities always push people of any background to set up and feel how others 
feel, or even push their boundaries. Also, image theatre is a very important tool 
in the theatre of the oppressed.

YOUNGSTERS VIDEOS

Below, you will find a video showing our experience. 
https://youtu.be/kag43cSU_kg

CIM NICOSIA

https://youtu.be/kag43cSU_kg
https://youtu.be/kag43cSU_kg
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7. ABOUT THE PARTNERS

ASSOCIACIÓ LA XIXA TEATRE (BARCELONA)

La Xixa Teatre Association is a non-profit organisation founded in 2010 that 
aims to research, develop and multiply educational and theatrical tools as 
a means for social transformation. We believe that education at all ages is 
the key to social change and to a world with equal opportunities for all. The 
scope of our activities is aimed towards the following topics:

• School Education, Early School Leaving, Prevention of Risk Behaviour 
among Youth;

• Intercultural Communication, Racism, Xenophobia, Social Inclusion 
and Integration;

• Gender, Equality Policies, and Sexual Diversity;
• Peace Culture and Co-existence, Active Citizenship, Civic Engagement, 

and Local Development.
• Environmental sustainability and cultural heritage.

The mission of La Xixa is to facilitate the creation of spaces for empowerment 
through Participatory Methodologies, Process Oriented Psychology and 
Theatre of the Oppressed to generate processes of individual and collective 
transformation in contexts of social vulnerability. Participatory Methodologies 
allow a group with diverse interests to acquire an ever greater role in the 
analysis of their own reality and decision-making, thus all agents become 
crucial actors in their own development. Process Oriented Psychology 
focuses on developing a state of consciousness; i.e. helping individuals and 
groups to create awareness on how they perceive and live their experiences, 
and gives them tools to learn to change their approach. Theatre of the 
Oppressed Theatre (TO) puts theatre at the service of education. We conduct 
workshops for various groups, training for trainers and artistic actions at a 
local and international level. We are a multi-disciplinary and multicultural 
group of collaborators, trained in the field of social sciences, pedagogy and 
arts. The diversity within our team enriches our social and creative work, and 
that keeps us in permanent training and learning.
www.laxixateatre.org

http://www.laxixateatre.org
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ABOUT THE PARTNERS

DW-RS (AMSTERDAM)

The DW-RS foundation believes in the individual and collective power of art and 
creativity basing our activities around the core principles of activation, participation 
and empowerment. Our productions and festivals are designed to reach a wide 
audience, allowing us to bring together heterogeneous crowds around a shared 
experience of dance, drama and musical theatre, through work made for and by 
local artists and residents.

Our commitment to art and culture has likewise driven us to work internationally, 
collaborating and co-creating alongside well-established local organisations who 
share our vision of a broader participatory scope, so that everyone has access to 
and can benefit from art and culture.
http://dw-rs.nl/

ELAN INTERCULTUREL (PARIS)

Elan Interculturel is an association created by a group of professionals interested 
in the challenges of intercultural encounters and coexistence. Our association’s 
objective is to contribute to intercultural dialogue to a better experience of 
cultural diversity.

As a laboratory of intercultural methodologies, élan interculturel’s mission is to 
promote a holistic vision of culture (psychological and socio-anthropological) and 
to propose innovative pedagogies to open up reflection and to develop skills and 
competences for intercultural dialogue. To contribute to a more intercultural 
society, we engage in international cooperation projects whose objective is 
to develop new teaching methodologies that can be used in various training 
courses tailored to different audiences (social workers, educators, teachers, 
health professionals, etc.). As a training organisation, we use interactive teaching 
methods and non-formal pedagogies (applying literature, theatre, improvisation, 
and art) that offer creative, accessible and motivating learning experiences.
www.elaninterculturel.com

ROOFTOP THEATRE (NICOSIA)

Rooftop Theatre, which promotes dialogue both on and off stage. The mandate of 
the group is self-reflective art, through collaborative and inclusive processes. The 
group works with all communities living in Cyprus, individuals and organisations 
who are interested in sharing a journey of creation and self-discovery. Rooftop’s 
scope of work includes theatre workshops, performance writing, theatre as 
an educational tool, Theatre of the Oppressed and society, etc. We write and 
produce our own plays, staging them in many locations all around Cyprus and 
abroad, with a consistent academic presence, publications and presentations at 
conferences.

http://dw-rs.nl/
http://www.elaninterculturel.com
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Rooftop Theatre has extensive experience both in the methodological approaches 
(sited performance), as well as working with International partners for project 
development. Since its creation in 2003, RT has worked with collaborative 
workshops and performance text development, experimenting with various 
international methodologies and adapting them to the local (Cyprus) post-
conflict environment.In Cyprus Rooftop Theatre is a very active organisation 
in the fields of the performing arts, education,and strengthen and supporting 
the civil society of Cyprus. Among our regular collaborators, we can highlight 
international organisations as UNDP Cyprus (Garage Project, Derynea 2018), 
European Parliament Office in Cyprus (Euroscola program 2019, 2020).
https://www.rooftoptheatregroup.com/

YOUTH FOR EXCHANGE AND UNDERSTANDING CYPRUS, YEU (NICOSIA)

YEU Cyprus stands for Youth for Exchange and Understanding Cyprus, and 
it is a non- political, non-governmental organisation (NGO) based in Nicosia, 
Cyprus. It was established in 1995 with the aim of advocating for young people 
to raise their voice in society. To do so, YEU Cyprus promotes the fostering of 
close cooperation and better understanding among young people of the world 
through the exchange of information, experiences and ideas. YEU Cyprus strives 
to encourage young people to become active members of our society on a local, 
national and European level. The mission of YEU Cyprus is to establish mutual 
understanding, acceptance, and support among countries, communities, and 
people on cultural, educational, and social issues.

It focuses on improving relationships among youngsters coming from countries 
with different political systems, religious beliefs, and traditions, thus fostering 
tolerance and mutual respect. Its vision is to empower and engage young people 
to create the change they want to see in our society and this world. In the past 
three years, YEU Cyprus has focused on projects that deal with active citizenship, 
remembrance, volunteerism, intercultural education, cultural heritage, human 
rights education, mental health education, sustainability and peace building 
through the use of non formal methods and then implementation of a variety of 
local and international projects. The organisation has great experience in NFE, 
since it is one of the first youth organisations implementing non-formal methods 
in Cyprus, advocates for NFE on a national level and supports lifelong learning 
through its actions. YEU Cyprus is currently represented in the board of the 
Cyprus Youth Council and on the board of the Youth Council of the Municipality 
of Nicosia, advocating on behalf of young people for better representation and a 
number of other youth related issues.
http://www.yeucyprus.org/

ABOUT THE PARTNERS

https://www.rooftoptheatregroup.com/
http://www.yeucyprus.org/
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